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Introduction

Eighth grade IRLA is an Integrated Reading and Language Arts course that is designed to
prepare middle school students in all aspects of Language Arts Literacy: reading, writing,
listening, speaking, media, grammar, and vocabulary and get them ready for the rigors of high
school. The curriculum is based on the Teachers College Units of Study and the Jersey Student
Learning Standards. The course is intended to challenge and engage students through a
balance of teacher-assigned and student-choice literacy experiences, as well as opportunities
for self-reflection and peer and teacher feedback.
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The following units have been adapted from Teachers College Units of Study.

Unit One
Part A. Integrated Reading and Writing Launch
Content Area: Language Arts
Course & Grade Level: IRLA, Grade 8

Summary & Rationale
Integrated Reading and Language Arts challenges students to master skills in reading and writing across
various genres. Throughout the year, students will analyze non-fiction, fiction, and narrative texts, in order to
develop theories about themselves, others, and society as a whole. In 8th grade, students will master these
reading and writing skills within the context of social justice issues that are addressed throughout our human
rights curriculum. Discussions surrounding these complex topics will be captured within literary analysis,
personal writing, investigative study, and will state their observations of their immediate microsystem in
middle school, the mesosystem of our nation, and the macrosystem of our global society. By focusing the 8th
grade curriculum within the context of human rights, we can teach the whole child to analyze the challenges
presented within our society, so that we can collaborate to create a better world through advocacy,
acceptance, agency, and empathy. To ensure that students master the art of critical reading and writing it is
necessary to spiral in key objectives, which are listed below. These objectives are frequently measured both
implicitly and explicitly and are assessed in a variety of ways.

Recommended Pacing
12 Days

New Jersey Student Learning Standards for English Language Arts
Reading
RL.8.1. Cite the textual evidence and make relevant connections that most strongly supports an analysis of
what the text says explicitly as well as inferences drawn from the text.
RL.8.2. Determine a theme or central idea of a text and analyze its development over the course of the text,
including its relationship to the characters, setting, and plot; provide an objective summary of the text.
RL.8.3. Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal
aspects of a character, or provoke a decision.
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RL.8.4. Determine the meaning of words and phrases as they are used in a text, including figurative and
connotative meanings; analyze the impact of specific word choices on meaning and tone, including
analogies or allusions to other texts.
RL.8.6. Analyze how differences in the points of view of the characters and the audience or reader (e.g.,
created through the use of dramatic irony) create such effects as suspense or humor.
RL.8.9. Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background
knowledge) how a modern work of fiction draws on themes, patterns of events, or character types from
myths, traditional stories, or religious works such as the Bible, including describing how the material is
rendered new.
RL.8.10. By the end of the year read and comprehend literature, including stories, dramas, and poems at
grade level text-complexity or above, scaffolding as needed.
RI.8.1. Cite the textual evidence and make relevant connections that most strongly supports an analysis of
what the text says explicitly as well as inferences drawn from the text.
RI.8.2. Determine a central idea of a text and analyze its development over the course of the text, including
its relationship to supporting ideas; provide an objective summary of the text.
RI.8.3. Analyze how a text makes connections among and distinctions between individuals, ideas, or events
(e.g., through comparisons, analogies, or categories).
RI.8.4. Determine the meaning of words and phrases as they are used in a text, including figurative,
connotative, and technical meanings; analyze the impact of specific word choices on meaning and tone,
including analogies or allusions to other texts.
RI.8.6. Determine an author’s point of view or purpose in a text and analyze how the author acknowledges
and responds to conflicting evidence or viewpoints.
RI.8.8. Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is
sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.
RI.8.10. By the end of the year read and comprehend literary nonfiction at grade level text-complexity or
above, with scaffolding as needed.
Writing
W.8.1. Write arguments to support claims with clear reasons and relevant evidence.
A.
Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing claims, and
organize the reasons and evidence logically.
B.
Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and
demonstrating an understanding of the topic or text.
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C.
Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s),
counterclaims, reasons, and evidence.
D.

Establish and maintain a formal style.

E.

Provide a concluding statement or section that follows from and supports the argument presented.

W.8.4. Produce clear and coherent writing in which the development, organization, voice and style are
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in
standards 1–3 above.)
W.8.5. With some guidance and support from peers and adults, develop and strengthen writing as needed
by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and
audience have been addressed.
W.8.6. Use technology, including the Internet, to produce and publish writing and present the relationships
between information and ideas efficiently as well as to interact and collaborate with others.
Speaking and Listening
SL.8.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led)
with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their own
clearly.
A.
Come to discussions prepared having read or researched material under study; explicitly draw on
that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under
discussion.
B.
Follow rules for collegial discussions and decision-making, track progress toward specific goals and
deadlines, and define individual roles as needed.
C.
Pose questions that connect the ideas of several speakers and respond to others’ questions and
comments with relevant evidence, observations, and ideas.
D.
Acknowledge new information expressed by others, and, when warranted, qualify or justify their
own views in light of the evidence presented.
Conventions of Standard English
L.8.1. Demonstrate command of the conventions of standard English grammar and usage when writing or
speaking.
A. Explain the function of verbals (gerunds, participles, infinitives) in general and their function in particular
sentences.
B. Form and use verbs in the active and passive voice.
C. Form and use verbs in the indicative, imperative, interrogative, conditional, and subjunctive mood.
D. Recognize and correct inappropriate shifts in verb voice and mood.
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L.8.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and
spelling when writing.
A. Use punctuation (comma, ellipsis, dash) to indicate a pause or break.
B. Use an ellipsis to indicate an omission.
C. Spell correctly.
L.8.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.
A.
Use verbs in the active and passive voice and in the conditional and subjunctive mood to achieve
particular effects (e.g., emphasizing the actor or the action; expressing uncertainty or describing a state
contrary to fact).
L.8.4. Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade
8 reading and content, choosing flexibly from a range of strategies.
A. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a
sentence) as a clue to the meaning of a word or phrase.
B. Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a word (e.g.,
precede, recede, secede).
C. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the
pronunciation of a word or determine or clarify its precise meaning or its part of speech.
D. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred
meaning in context or in a dictionary).
L.8.5. Demonstrate understanding of figurative language, word relationships, and nuances in word
meanings.
A. Interpret figures of speech (e.g. verbal irony, puns) in context.
B. Use the relationship between particular words to better understand each of the words.
C. Distinguish among the connotations (associations) of words with similar denotations (definitions) (e.g.,
bullheaded, willful, firm, persistent, resolute).
L.8.6. Acquire and use accurately grade-appropriate general academic and domain-specific words and
phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or
expression.

New Jersey Student Learning Standards for 21st Century Life and Careers
CRP2. Apply appropriate academic and technical skills.
CRP4. Communicate clearly and effectively and with reason.
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CRP6. Demonstrate creativity and innovation.
CRP7. Employ valid and reliable research strategies.
CRP12. Work productively in teams while using cultural global competence.

New Jersey Core Curriculum Content Standards for Technology
8.1 All students will use digital tools to access, manage, evaluate, and synthesize information in order to solve
problems individually and collaborate and to create and communicate knowledge.

New Jersey Student Learning Standards for Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically
about how past and present interactions of people, cultures, and the environment shape the American
heritage. Such knowledge and skills enable students to make informed decisions that reflect fundamental
rights and core democratic values as productive citizens in local, national, and global communities.
6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically and
systematically about how past interactions of people, cultures, and the environment affect issues across time
and cultures. Such knowledge and skills enable students to make informed decisions as socially and ethically
responsible world citizens in the 21st century.
6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed
citizens who value diversity and promote cultural understanding by working collaboratively to address the
challenges that are inherent in living in an interconnected world.
Social Justice Standards
The social justice standards for this unit will be used to help students recognize their identity and diversity in this
world through various supplemental texts, resources, and discussions.
Identity:
ID.6-8.1 I know and like who I am and can comfortably talk about my family and myself and describe our various group
identities.
ID.6-8.2 I know about my family history and culture and how I am connected to the collective history and culture of
other people in my identity groups
ID.6-8.3 I know that overlapping identities combine to make me who I am and that none of my group identities on their
own fully defines me or any other person.
ID.6-8.4 I feel good about my many identities and know they do not make me better than people with other identities.
ID.6-8.5 I know there are similarities and differences between my home culture and the other environments and
cultures I encounter, and I can be myself in a diversity of settings.
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ID.9-12.1 I have a positive view of myself, including an awareness of and comfort with my membership in multiple
groups in society.
ID.9-12.2 I know my family history and cultural background and can describe how my own identity is informed and
shaped by my membership in multiple identity groups.
ID.9-12.3 I know that all my group identities and the intersection of those identities create unique aspects of who I am
and that this is true for other people too
ID.9-12.4 I express pride and confidence in my identity without perceiving or treating anyone else as inferior.
ID.9-12.5 I recognize traits of the dominant culture, my home culture and other cultures, and I am conscious of how I
express my identity as I move between those spaces.
Diversity:
DI.6-8.9 I know I am connected to other people and can relate to them even when we are different or when we
disagree.
DI.9-12.7 I have the language and knowledge to accurately and respectfully describe how people (including myself ) are
both similar to and different from each other and others in their identity groups.
DI.9-12.9 I relate to and build connections with other people by showing them empathy, respect and understanding,
regardless of our similarities or differences

Sample Assessments
●
●
●
●
●
●
●

Conferring
Whole Class discussion
Book Club meetings
Turn and Talks
Writing on Demand
Exit tickets
Self-Assess with rubrics
Objectives

Students will be able to:
● Set reading and writing goals based on rubrics.
● Examine mentor writing to identify structure and thematic lenses.
● Revise with focus (i.e., intro and conclusion, audience).
● Determine themes/central ideas & how they are developed throughout a text.
● Determine how the writer uses characterization, setting and plot to convey meaning.
● Craft and evaluate sophisticated claims by using strong, relevant textual evidence and sound
reasoning.
● Recognize weak and/or irrelevant evidence.
● Analyze traditional themes/motifs, techniques & archetypes to strengthen understanding by
examining details across texts.
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● Synthesize understanding of texts by tracing multiple lenses/themes/symbols in order to draw a
connection and develop a deeper interpretation.
● Pose and respond to provocative text-based questions by using evidence to guide thinking.
● Collaborate with others to extend/grow thinking about complex texts and topics.

Unit One
B: Memoir: Writing to Reflect on Experience and
Suggest Thematic Connections (Writing)
Content Area: Language Arts
Course & Grade Level: IRLA, Grade 8

Summary & Rationale
This unit aims to dramatically alter the quality of students’ writing, while tapping into their motivation to
write about topics that are especially personal. Start by clarifying the difference between personal narrative
writing and memoir. In the former, writers write true stories and revise them as they bring out the story
shape that is nascent to them, and as they think “What’s this story really about?” they then bring that idea
forward in the story. When working on memoir, writers are more apt to start with some big, important ideas
that they want to explore and to communicate--something that says to the world, “this is who I am.” The idea
comes first, and then writers collect small moments around the idea, bringing out themes through a variety
of narrative and expository techniques. The memoir unit will be based on independence in which students
will not be told, ¨This is how your memoir should be structured.” Instead, they will be given the freedom to
draw on all they know about forwarding meaning through storytelling and exposition and to weave these two
together to craft a text that is utterly them. For this reason, the memoir should be approached not as only
the narrative genre or the opinion/argument genre, but a hybrid of the two.
This unit brings together the art of narrative and expository writing and supports both the first and third
NJSLS standards in writing. Students will read memoirs by various authors that differ in terms of genre, style,
and experiences in order to see the blending of ideas and vignettes that lead the writer and reader on a
compelling journey of introspection and insight. Memoir demands much in the way of structure, expecting
writers to skillfully move between conveying events and experience and explication. This means that
students will be asked to draw upon and extend their prior narrative skills to engage the reader, sequence
events, and convey meaning through storytelling, and to draw on their expository work to skillfully unpack
and couch these stories in idea-based writing. To do this, students must learn to analyze their life
experiences to determine what it is they most want to convey about themselves and their lives and make
purposeful craft and structure choices to do so.
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This genre lays the groundwork for future high-stakes writing that students will be asked to do for application
essays, job applications, and in writing prompts on exams such as the NJSLA and the SAT. Beyond test scores,
data, and standards, though, adolescents need opportunities to write to make sense of their lives. Eighth
grade is a time of emotional roller coasters and shifting perspectives. This kind of writing is not just an
expectation within national standards, it is a tool that changes lives.
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Recommended Pacing
3 weeks

New Jersey Student Learning State Standards for English Language Arts
Reading
RL.8.2. Determine a theme or central idea of a text and analyze its development over the course of the text,
including its relationship to the characters, setting, and plot; provide an objective summary of the text.
RL.8.4. Determine the meaning of words and phrases as they are used in a text, including figurative and
connotative meanings; analyze the impact of specific word choices on meaning and tone, including
analogies or allusions to other texts.
RL.8.5. Compare and contrast the structure of two or more texts and analyze how the differing structure of
each text contributes to its meaning and style.
RL.8.6. Analyze how differences in the points of view of the characters and the audience or reader (e.g.,
created through the use of dramatic irony) create such effects as suspense or humor.
Writing
W.8.3. Write narratives to develop real or imagined experiences or events using effective technique,
relevant descriptive details, and well-structured event sequences.
A.
Engage and orient the reader by establishing a context and point of view and introducing a narrator
and/or characters; organize an event sequence that unfolds naturally and logically.
B.
Use narrative techniques, such as dialogue, pacing, description, and reflection, to develop
experiences, events, and/or characters.
C.
Use a variety of transition words, phrases, and clauses to convey sequence, signal shifts from one
time frame or setting to another, and show the relationships among experiences and events.
D.
Use precise words and phrases, relevant descriptive details, and sensory language to capture the
action and convey experiences and events.
E.

Provide a conclusion that follows from and reflects on the narrated experiences or events.

W.8.5. With some guidance and support from peers and adults, develop and strengthen writing as needed
by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and
audience have been addressed.
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Conventions of Standard English
NJSLSA.L1. Demonstrate command of the conventions of standard English grammar and usage when writing
or speaking.
NJSLSA.L2. Demonstrate command of the conventions of standard English capitalization, punctuation, and
spelling when writing.
Knowledge of Language
NJSLSA.L3. Apply knowledge of language to understand how language functions in different contexts, to
make effective choices for meaning or style, and to comprehend more fully when reading or listening.
Vocabulary Acquisition and Use
NJSLSA.L4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using
context clues, analyzing meaningful word parts, and consulting general and specialized reference materials,
as appropriate.
NJSLSA.L5. Demonstrate understanding of word relationships and nuances in word meanings.
NJSLSA.L6. Acquire and use accurately a range of general academic and domain-specific words and phrases
sufficient for reading, writing, speaking, and listening at the college and career readiness level; demonstrate
independence in gathering vocabulary knowledge when encountering an unknown term important to
comprehension or expression.

New Jersey Student Learning Standards for 21st Century Life and Careers
CRP2. Apply appropriate academic and technical skills.
CRP4. Communicate clearly and effectively and with reason.
CRP6. Demonstrate creativity and innovation.

New Jersey Student Learning Standards for Technology
8.1 All students will use digital tools to access, manage, evaluate, and synthesize information in order to solve
problems individually and collaborate and to create and communicate knowledge.

Social Justice Standards
The social justice standards for this unit will be used to help students recognize their identity and
diversity in this world through identity mapping, various supplemental texts, resources, and discussions.

12

Identity:
ID.6-8.1 I know and like who I am and can comfortably talk about my family and myself and describe our
various group identities.
ID.6-8.2 I know about my family history and culture and how I am connected to the collective history and
culture of other people in my identity groups.
ID.6-8.3 I know that overlapping identities combine to make me who I am and that none of my group
identities on their own fully defines me or any other person.
ID.6-8.4 I feel good about my many identities and know they do not make me better than people with other
identities.
ID.6-8.5 I know there are similarities and differences between my home culture and the other environments
and cultures I encounter, and I can be myself in a diversity of settings.
ID.9-12.3 I know that all my group identities and the intersection of those identities create unique aspects of
who I am and that this is true for other people too.
ID.9-12.4 I express pride and confidence in my identity without perceiving or treating anyone else as inferior.
ID.9-12.5 I recognize traits of the dominant culture, my home culture and other cultures, and I am conscious
of how I express my identity as I move between those spaces.
Diversity:
DI.6-8.8 I am curious and want to know more about other people’s histories and lived experiences, and I ask
questions respectfully and listen carefully and nonjudgmentally
Sample Assessments
● Graded drafts (rough and final)
● Participation in writing process
● Ted Talks/ This I Believe

Instructional Focus
Unit Enduring Understandings
●
●
●
●
●
●
●

Meaningful memoirs reveal something important about my character or my experience.
Narrative structures bring out important meaning through linked stories and written reflection.
Powerful topics can be explored by moving between small details and big ideas.
Big ideas can be conveyed through memoirs by studying mentor texts.
Powerful messages can be conveyed through memoirs by adjusting narrative structures.
Meaning can be created in memoirs by drawing on a repertoire of old and new narrative strategies.
Experimenting with narrative structure and written craft allows for greater independence in my
writing throughout the writing process--drafting, revising, and editing.
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Unit Essential Questions
● How can I craft a meaningful memoir that reveals something important about my character and
experience, using what I know of narrative structure to bring out an important meaning through
linked stories and written reflection?
○ How can I (use my writer’s notebook to) explore powerful topics, moving between writing
small details and writing about big ideas?
○ How can I convey a big idea through my memoir by studying mentor texts, adjusting structure,
and drawing on a repertoire of old and new strategies for highlighting meaning?
○ How do I draft, revise and edit with even greater independence while also bringing out my
bigger meaning in even more powerful ways by experimenting with structure and elaboration?
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Objectives
Students will be able to:
● Collect entries from freewriting and relive small moments in their lives.
● Write numerous anecdotes that capture tension in their lives.
● Write to show pivotal points and life themes.
● Investigate patterns and themes in anecdotes.
● Write a narrative that develops real experiences using effective technique, relevant descriptive
details, and well-structured event sequences.
● Refocus memoir on person, not just events.
● Use metaphor and comparison to capture complicated ideas and feelings.
● Experiment with structure to evoke meaning.
● Create a blend of dialogue, thinking and action.
● Publish and celebrate their work.

Resources
“Quietly Struggling,” by Kelly Boland Hohne
Marshfield Dreams, by Ralph Fletcher
Little by Little, by Jean Little
When I Was Your Age: Original Stories about Growing Up, edited by Amy Elrich
Knots in my Yo-Yo String, by Jerry Spinelli
Going Where I’m Coming From, edited by Anne Mazer
Persepolis, by Marjane Satrapi (graphic novel)
Fist, Stick, Knife, Gun, by Geoffrey Canada
Long Way Gone, by Ishmael Beah
“Eleven,” by Sandra Cisnernos
“Not Enough Emilys,” by Jean Little
“My Grandmother’s Hair,” by Cynthia Rylant
“Everything Will Be Okay” by James Howe
“To the Man Asleep in Our Driveway Who Might Be Named Phil” by Anthony Doerr
TCRWP Units of Study Books
Various other supplemental texts/resources
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Unit Two: Close Reading for Theoretical Lenses (Reading)
Content Area: Language Arts
Course & Grade Level: IRLA, Grade 8

Summary & Rationale
In this unit, students will have opportunities to select and read books according to their interests, to track
what and how much they are reading, to react and respond to their reading using a variety of strategies for
specific reading skills, to reflect on their reading lives, and to set personal reading goals. Students will read
with stamina and engagement, monitor for comprehension. Specifically, students will practice and apply the
close reading strategies of tracking character progression, critical theoretical lenses, and author’s craft to
enhance the skills of effective reading. As a result, students will read more, be accountable for their reading
goals, and increase their ability to comprehend and think deeply as they read. Alfred Tatum describes the
beauty of textual lineages – the literature and nonfiction that has deeply influenced us, either by filling us
with new ideas, or with visions of possibility, or with comfort or escape. In this unit of study, we will
encourage students to find, name, and describe the books that have influenced them. This unit also aims to
inspire students to take charge of their independent reading life so that they follow the authors and literary
traditions they love, in trajectories they can stay on as adult readers. In this unit, we want to instill the
reading habits that have less to do with skill and more to do with loving reading. We do this in the firm belief
that it matters that kids love to read. The reading they do for school will be just a small percentage, then, of
their total reading life. Reading is, after all, a combination of skill and will.
LGBTQ:
This unit aims to introduce LGBTQ-themed texts into the 8th grade curriculum, specifically as a part of a unit
on close reading and reading through literary lenses. The intention is to help students develop a critical
understanding of heteronormativity and the way it impacts perception, language, and behavior.
The integration of LGBTQ texts into the curriculum also aligns with the emphasis in 8th grade on social justice,
identity, community, engagement, and acceptance. The presence of LGBTQ literature--and a theory-based
analysis of these texts--will not only provide students with language, arguments, and ideas that they can use
in order to process various identities and orientations, but will also provide a voice to LGBTQ students and a
means to represent them within the curriculum.

Recommended Pacing
5 weeks

16

New Jersey Student Learning State Standards for English Language Arts
Reading
RL.8.2. Determine a theme or central idea of a text and analyze its development over the course of the text,
including its relationship to the characters, setting, and plot; provide an objective summary of the text.
RL.8.4. Determine the meaning of words and phrases as they are used in a text, including figurative and
connotative meanings; analyze the impact of specific word choices on meaning and tone, including
analogies or allusions to other texts.
RL.8.5. Compare and contrast the structure of two or more texts and analyze how the differing structure of
each text contributes to its meaning and style.
RL.8.6. Analyze how differences in the points of view of the characters and the audience or reader (e.g.,
created through the use of dramatic irony) create such effects as suspense or humor.
RI.8.5. Analyze the structure an author uses to organize a specific paragraph in a text, including the role of
particular sentences, to develop and to refine a key concept.
RI.8.6. Determine an author’s point of view or purpose in a text and analyze how the author acknowledges
and responds to conflicting evidence or viewpoints.
RI.8.8. Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is
sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.
Speaking and Listening
SL.8.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led)
with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their own
clearly.
A.
Come to discussions prepared having read or researched material under study; explicitly draw on
that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under
discussion.
B.
Follow rules for collegial discussions and decision-making, track progress toward specific goals and
deadlines, and define individual roles as needed.
C.
Pose questions that connect the ideas of several speakers and respond to others’ questions and
comments with relevant evidence, observations, and ideas.
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D.
Acknowledge new information expressed by others, and, when warranted, qualify or justify their
own views in light of the evidence presented.
SL.8.2. Analyze the purpose of information presented in diverse media and formats (e.g., visually,
quantitatively, orally) and evaluate the motives (e.g., social, commercial, political) behind its presentation.
SL.8.3. Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning and
relevance and sufficiency of the evidence and identifying when irrelevant evidence is introduced.
Presentation of Knowledge and Ideas
SL.8.4. Present claims and findings, emphasizing salient points in a focused, coherent manner with relevant
evidence, sound valid reasoning, and well-chosen details; use appropriate eye contact, adequate volume,
and clear pronunciation.
SL.8.5. Integrate multimedia and visual displays into presentations to clarify information, strengthen claims
and evidence, and add interest.
SL.8.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when
indicated or appropriate.

New Jersey Student Learning Standards for Reading History and Social Studies
RH.6-8.2. Determine the central ideas or information of a primary or secondary source; provide an accurate
summary of the source distinct from prior knowledge or opinions.
RH.6-8.4. Determine the meaning of words and phrases as they are used in a text, including vocabulary
specific to domains related to history/social studies.
RH.6-8.8. Distinguish among fact, opinion, and reasoned judgment in a text.

New Jersey Student Learning Standards for 21st Century Life and Careers
CRP2. Apply appropriate academic and technical skills.
CRP4. Communicate clearly and effectively and with reason.
CRP6. Demonstrate creativity and innovation.
CRP7. Employ valid and reliable research strategies.
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.
CRP12. Work productively in teams while using cultural global competence.
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New Jersey Student Learning Standards for Technology
8.1 All students will use digital tools to access, manage, evaluate, and synthesize information in order to solve
problems individually and collaborate and to create and communicate knowledge.

Social Justice Standards
The social justice standards for this unit will be used to help students recognize their identity, diversity,
justice, and actions in this world through various supplemental texts, resources, and discussions.
Identity:
Identity 5 ID.6-8.5 I know there are similarities and differences between my home culture and the other
environments and cultures I encounter, and I can be myself in a diversity of settings.
Identity 2 ID.9-12.2 I know my family history and cultural background and can describe how my own identity
is informed and shaped by my membership in multiple identity groups.
Identity 3 ID.9-12.3 I know that all my group identities and the intersection of those identities create unique
aspects of who I am and that this is true for other people too.
Identity 5 ID.9-12.5 I recognize traits of the dominant culture, my home culture and other cultures, and I am
conscious of how I express my identity as I move between those spaces.
Diversity:
Diversity 6 DI.6-8.6 I interact with people who are similar to and different from me, and I show respect to all
people.
Diversity 7 DI.6-8.7 I can accurately and respectfully describe ways that people (including myself ) are similar
to and different from each other and others in their identity groups.
Diversity 8 DI.6-8.8 I am curious and want to know more about other people’s histories and lived experiences,
and I ask questions respectfully and listen carefully and nonjudgmentally.
Diversity 9 DI.6-8.9 I know I am connected to other people and can relate to them even when we are different
or when we disagree.
Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have
been treated in the past, shapes their group identity and culture.
Diversity 6 DI.9-12.6 I interact comfortably and respectfully with all people, whether they are similar to or
different from me.
Diversity 7 DI.9-12.7 I have the language and knowledge to accurately and respectfully describe how people
(including myself) are both similar to and different from each other and others in their identity groups.
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Diversity 8 DI.9-12.8 I respectfully express curiosity about the history and lived experiences of others and
exchange ideas and beliefs in an open-minded way.
Diversity 9 DI.9-12.9 I relate to and build connections with other people by showing them empathy, respect
and understanding, regardless of our similarities or differences.
Diversity 10 DI.9-12.10 I understand that diversity includes the impact of unequal power relations on the
development of group identities and cultures.

Justice:
Justice 11 JU.6-8.11 I relate to people as individuals and not representatives of groups, and I can name some
common stereotypes I observe people using.
Justice 12 JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes,
speech, behaviors, practices and laws.
Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions
limit the rights and freedoms of people based on their identity groups.
Justice 14 JU.6-8.14 I know that all people (including myself) have certain advantages and disadvantages in
society based on who they are and where they were born.
Justice 15 JU.6-8.15 I know about some of the people, groups and events in social justice history and about
the beliefs and ideas that influenced them.
Justice 11 JU.9-12.11 I relate to all people as individuals rather than representatives of groups and can
identify stereotypes when I see or hear them.
Justice 12 JU.9-12.12 I can recognize, describe and distinguish unfairness and injustice at different levels of
society.
Justice 13 JU.9-12.13 I can explain the short and long-term impact of biased words and behaviors and unjust
practices, laws and institutions that limit the rights and freedoms of people based on their identity groups.
Justice 14 JU.9-12.14 I am aware of the advantages and disadvantages I have in society because of my
membership in different identity groups, and I know how this has affected my life.
Justice 15 JU.9-12.15 I can identify figures, groups, events and a variety of strategies and philosophies
relevant to the history of social justice around the world.
Action:
Action 16 AC.6-8.16 I am concerned about how people (including myself) are treated and feel for people
when they are excluded or mistreated because of their identities.
Action 17 AC.6-8.17 I know how to stand up for myself and for others when faced with exclusion, prejudice
and injustice.
Action 18 AC.6-8.18 I can respectfully tell someone when his or her words or actions are biased or hurtful.
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Action 19 AC.6-8.19 I will speak up or take action when I see unfairness, even if those around me do not, and I
will not let others convince me to go along with injustice.
Action 20 AC.6-8.20 I will work with friends, family and community members to make our world fairer for
everyone, and we will plan and coordinate our actions in order to achieve our goals.
Action 16 AC.9-12.16 I express empathy when people are excluded or mistreated because of their identities
and concern when I personally experience bias.
Action 17 AC.9-12.17 I take responsibility for standing up to exclusion, prejudice and injustice.
Action 18 AC.9-12.18 I have the courage to speak up to people when their words, actions or views are biased
and hurtful, and I will communicate with respect even when we disagree.
Action 19 AC.9-12.19 I stand up to exclusion, prejudice and discrimination, even when it is not popular or easy
or when no one else does.
Sample Assessments
● Writing on Demand - Using claim, evidence, reasoning
○ Journal writing, informal responses to reading
● Whole group/small group discussions
● Literary analysis screencast
● Literary analysis essay
● Professorial close reading presentation

Instructional Focus
Unit Enduring Understandings
●
●
●
●
●
●
●
●
●
●
●

The goal of reading is to make meaning from text.
Fiction can entertain while revealing truths.
Literature can reflect, clarify, and criticize the times it portrays.
Effective readers use specific strategies to help them develop the skills needed to comprehend texts
and think deeply about them (to make meaning from what they are reading).
Words have multiple meanings.
Authors sometimes convey meaning indirectly.
Readers are entitled to an opinion about what a text means, but some opinions are more supported
by text evidence than others.
Effective readers bring various stances to make meaning from text.
Genre influences organization, technique, and style.
Different texts have different structures.
Close reading focuses on student reading, analysis, understanding, and argument of text.

Unit Essential Questions
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● How can I read to notice and analyze how authors write to convey themes, including author’s use of
archetypal characters and allusions to other texts?
LGBTQ Unit:
● What are the common themes or theories that exist within LGBTQ literature?
● Do these common themes work to perpetuate or deconstruct the narrative of LGBTQ characters, and
their experiences in the world?
● How can I read to notice and analyze how authors write to convey themes, including author’s use of
archetypal characters and allusions to other texts?
● How can we read through various lenses in order to identify evidence and develop arguments that
illustrate the analysis of themes addressed by Marcel Foucault (i.e. heteronormativity, identity, and
discourse)?
● What is heteronormativity and how it is harmful?

Objectives
Students will be able to:
● Determine themes/central ideas & their development throughout a text.
● Notice patterns and complications to patterns in texts.
● Determine how the writer uses characterization, setting and plot to convey meaning.
● Notice and understand complicated messages.
● Identify figurative language & connotative meanings.
● Analyze word choice and its effect on mood & tone.
● Noticing literary elements and how they work together to convey meaning.
● Analyze text structures & their contributions to meaning & style.
● Use graphic organizers to compare texts.
● Identify allusions to themes, patterns of events and characters from myths, traditional stories, etc.
● Self-assess reading about writing & use of best textual evidence.
● Develop and refine key concepts.
● Evaluate arguments by assessing reasoning and evidence.
● Recognize irrelevant evidence.

Resources
LGBTQ Unit:
Lily and Dunkin by Donna Gephart
Star-Crossed by Barbara Dee
Gracefully Grayson by Ami Polonsky
Felix Yz, by Lisa Bunker
Drama by Raina Telgemeier
So Hard to Say by Alex Sanchez
The Misfits by James Howe
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“Secret Samantha,” by Tim Federle
“Why Heteronormativity Is Harmful,” by Chris Tompkins, Teaching Tolerance
“Why Heteronormativity Is a Bad Thing”
Various other supplemental texts/resources
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Unit Three: Literary Essay (Writing)
Content Area: Language Arts
Course & Grade Level: IRLA, Grade 8

Summary & Rationale
The unit begins in what is most likely comfortable territory--teaching students to write about and reflect upon
the themes they see in the texts they have chosen to write about. Urging students to use their prior learning,
they will be pushed to collect a few possible themes and expand on them in their writing, using writing
partners for support. Then, students will be taught to read their texts a little more closely, paying attention
to the small details and critical themes they originally named. In an effort to push the sophistication and
nuance of both their thinking and their reading of their texts, students will be taught to focus on the theme
by paying attention to the author’s craft of the text, using that craft to unlock more of the author’s purpose.
In the first portion of this unit, students will be coached to use all that they know to draft their first essay on a
short story of their choosing (from a teacher-provided selection). In particular, students will be offered a
mentor essay to study for ways to get started and then to keep going as they draft. This work encourages
independence, assuming that most of the class has written many essays before.
After their drafts are written, students will be taught a few high-leverage, sophisticated strategies to help lift
the level of their essays. First, students will be encouraged to be critical of their own writing, and to look for
places where their essays are not making sense. Students will be taught to use logical reasoning to clarify the
relationship between their evidence and the ideas in their essays. Students will search for any alternative
arguments that could be made about the texts they are analyzing, and to speak back to those alternatives in
their own essays. Finally, students will be asked to edit their essays to the best of their abilities. By pulling
aside small groups and conferences, students will be provided with ways to make their writing all the more
powerful, correct, and readable.
Another section of this unit will rally them to focus on not only the themes that tend to emerge in a text, but
also on the craft that the author tends to use as he or she writes. This focus on the patterns of craft that we
see as we read pushes students to think about the text as something that the author has created
purposefully, and that the choices he or she tends to make around word choice, syntax or literary devices
matter. Students will be taught the ways that writers refine their introductions and conclusions so that these
provide the context that readers will need in order to enter the world of the essayist and so that the essay
topic will feel relevant to the readers’ worlds and to their own lives. In addition, students will analyze ways
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that writers adopt the tone of an essayist, paying close attention to the language they use and making sure
that it matches their intent.
Finally, students will be asked to use all that they have learned both this year and in years past to conceive of
and draft an essay in which they compare and contrast the themes of two texts. One of these texts will be
the one they have chosen to write about across this unit. The other will be a different text of their choosing.
This work asks students to apply what they know to a slightly different task: to decide how a compare-andcontrast essay might be the same and different from the work they have done.

Recommended Pacing
2 Weeks

New Jersey Student Learning State Standards for English Language Arts
Reading
RL.8.1. Cite the textual evidence and make relevant connections that most strongly supports an analysis of
what the text says explicitly as well as inferences drawn from the text.
RL.8.2. Determine a theme or central idea of a text and analyze its development over the course of the text,
including its relationship to the characters, setting, and plot; provide an objective summary of the text.
RL.8.3. Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal
aspects of a character, or provoke a decision.
RL.8.4. Determine the meaning of words and phrases as they are used in a text, including figurative and
connotative meanings; analyze the impact of specific word choices on meaning and tone, including
analogies or allusions to other texts.
RL.8.5. Compare and contrast the structure of two or more texts and analyze how the differing structure of
each text contributes to its meaning and style.
RL.8.6. Analyze how differences in the points of view of the characters and the audience or reader (e.g.,
created through the use of dramatic irony) create such effects as suspense or humor.
RL.8.9. Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background
knowledge) how a modern work of fiction draws on themes, patterns of events, or character types from
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myths, traditional stories, or religious works such as the Bible, including describing how the material is
rendered new.
RL.8.10. By the end of the year read and comprehend literature, including stories, dramas, and poems at
grade level text-complexity or above, scaffolding as needed.
Writing
W.8.1. Write arguments to support claims with clear reasons and relevant evidence.
A.
Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing claims, and
organize the reasons and evidence logically.
B.
Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and
demonstrating an understanding of the topic or text.
C.
Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s),
counterclaims, reasons, and evidence.
D.

Establish and maintain a formal style.

E.

Provide a concluding statement or section that follows from and supports the argument presented.

Production and Distribution of Writing
W.8.4. Produce clear and coherent writing in which the development, organization, voice and style are
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in
standards 1–3 above.)
W.8.5. With some guidance and support from peers and adults, develop and strengthen writing as needed
by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and
audience have been addressed.
W.8.6. Use technology, including the Internet, to produce and publish writing and present the relationships
between information and ideas efficiently as well as to interact and collaborate with others.
W.8.9. Draw evidence from literary or informational texts to support analysis, reflection, and research.
A.
Apply grade 8 Reading standards to literature (e.g., “Analyze how a modern work of fiction draws on
themes, patterns of events, or character types from myths, traditional stories, or religious works such as the
Bible, including describing how the material is rendered new”).
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B. Apply grade 8 Reading standards to literary nonfiction (e.g., “Delineate and evaluate the argument and
specific claims in a text, assessing whether the reasoning is sound and the evidence is relevant and
sufficient; recognize when irrelevant evidence is introduced”).

Range of Writing
W.8.10. Write routinely over extended time frames (time for research, reflection, metacognition/self
correction, and revision) and shorter time frames (a single sitting or a day or two) for a range of disciplinespecific tasks, purposes, and audiences.
Conventions of Standard English
L.8.1. Demonstrate command of the conventions of standard English grammar and usage when writing or
speaking.
A. Explain the function of verbal’s (gerunds, participles, infinitives) in general and their function in
particular sentences.
B. Form and use verbs in the active and passive voice.
C. Form and use verbs in the indicative, imperative, interrogative, conditional, and subjunctive mood.
D. Recognize and correct inappropriate shifts in verb voice and mood.
L.8.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and
spelling when writing.
A. Use punctuation (comma, ellipsis, dash) to indicate a pause or break.
B. Use an ellipsis to indicate an omission.
C. Spell correctly.
Knowledge of Language
L.8.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.
A.
Use verbs in the active and passive voice and in the conditional and subjunctive mood to achieve
particular effects (e.g., emphasizing the actor or the action; expressing uncertainty or describing a state
contrary to fact).
Vocabulary Acquisition and Use
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L.8.4. Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade
8 reading and content, choosing flexibly from a range of strategies.
A. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a
sentence) as a clue to the meaning of a word or phrase.
B. Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a word (e.g.,
precede, recede, secede).
C. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the
pronunciation of a word or determine or clarify its precise meaning or its part of speech.
D. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred
meaning in context or in a dictionary).
L.8.5. Demonstrate understanding of figurative language, word relationships, and nuances in word
meanings.
A. Interpret figures of speech (e.g. verbal irony, puns) in context.
B. Use the relationship between particular words to better understand each of the words.
C. Distinguish among the connotations (associations) of words with similar denotations (definitions) (e.g.,
bullheaded, willful, firm, persistent, resolute).
L.8.6. Acquire and use accurately grade-appropriate general academic and domain-specific words and
phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or
expression.

New Jersey Student Learning Standards for 21st Century Life and Careers
CRP2. Apply appropriate academic and technical skills.
CRP4. Communicate clearly and effectively and with reason.
CRP6. Demonstrate creativity and innovation.
CRP7. Employ valid and reliable research strategies.
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.
CRP12. Work productively in teams while using cultural global competence

New Jersey Student Learning Standards for Technology
8.1 All students will use digital tools to access, manage, evaluate, and synthesize information in order to solve
problems individually and collaborate and to create and communicate knowledge.
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Social Justice Standards
The social justice standards for this unit will be used to help students recognize their identity, diversity, and justice in
this world through various supplemental texts, resources, and discussions.
Identity:
ID.6-8.1 I know and like who I am and can comfortably talk about my family and myself and describe our various group
identities.
ID.6-8.3 I know that overlapping identities combine to make me who I am and that none of my group identities on their
own fully defines me or any other person.
ID.6-8.5 I know there are similarities and differences between my home culture and the other environments and
cultures I encounter, and I can be myself in a diversity of settings
ID.9-12.1 I have a positive view of myself, including an awareness of and comfort with my membership in multiple
groups in society.
ID.9-12.2 I know my family history and cultural back-ground and can describe how my own identity is informed and
shaped by my membership in multiple identity groups.
ID.9-12.3 I know that all my group identities and the intersection of those identities create unique aspects of who I am
and that this is true for other people too.
ID.9-12.4 I express pride and confidence in my identity without perceiving or treating anyone else as inferior.
ID.9-12.5 I recognize traits of the dominant culture, my home culture and other cultures, and I am conscious of how I
express my identity as I move between those spaces.
Diversity:
DI.6-8.7 I can accurately and respectfully describe ways that people (including myself ) are similar to and different from
each other and others in their identity groups.
DI.6-8.8 I am curious and want to know more about other people’s histories and lived experiences, and I ask questions
respectfully and listen carefully and non-judgmentally
DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the
past, shapes their group identity and culture.
DI.9-12.7 I have the language and knowledge to accurately and respectfully describe how people (including myself ) are
both similar to and different from each other and others in their identity groups
DI.9-12.8 I respectfully express curiosity about the history and lived experiences of others and exchange ideas and
beliefs in an open-minded way
DI.9-12.9 I relate to and build connections with other people by showing them empathy, respect and understanding,
regardless of our similarities or differences
DI.9-12.10 I understand that diversity includes the impact of unequal power relations on the development of group
identities and cultures.
Justice:
JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and
freedoms of people based on their identity groups.
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JU.9-12.13 I can explain the short and long-term impact of biased words and behaviors and unjust practices, laws and
institutions that limit the rights and freedoms of people based on their identity groups.

Sample Assessments
● Peer Editing
● Final Paper

Instructional Focus
Unit Enduring Understandings
● By reading closely and powerfully, literary analysis essays can be well developed and centered
around themes.
● Close reading allows for the creation of analytical arguments that can analyze authorial craft across
various texts.
● Reading closely across various texts allows for a synthesized argument to be developed and wellsupported using strong evidence from multiple literary sources.
Unit Essential Questions
● How can I transfer all that I know about reading powerfully and about writing literary essays to the
challenge of writing well-developed essays about the themes and craft of different texts?

Objectives
Students will be able to:
Write a thematic essay:
● Look for themes all around us
● Read closely to develop themes
● Fine tune themes by studying author’s craft
● Clarify relationships between evidence and ideas
● Craft a counter-argument within the literary essays
Write a comparative essay *addressed in SGO for later in the year*
● Write across texts
● Write comparative essays on demand
● Publish on the internet
● Write for an authentic audience

Resources
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LGBTQ Unit:
Lily and Dunkin by Donna Gephart
Star-Crossed by Barbara Dee
Gracefully Grayson by Ami Polonsky
Felix Yz, by Lisa Bunker
Drama by Raina Telgemeier
So Hard to Say by Alex Sanchez
The Misfits by James Howe
“Secret Samantha,” by Tim Federle
“Why Heteronormativity Is Harmful,” by Chris Tompkins, Teaching Tolerance
“Why Heteronormativity Is a Bad Thing”
Various other supplemental texts/resources
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Unit Four: Social Issues Book Clubs (Reading)
Content Area: Language Arts
Course & Grade Level: IRLA, Grade 8
Summary & Rationale
In this unit, readers will be pushed toward deep comprehension from the get-go through the study of social
issue texts in book clubs. Additionally, there will be a new strand of focus on literary terms, social justice
critical lenses, analysis, and critique.
The best way to deepen our thinking and increase engagement, while also quickly forging relationships in the
classroom, is to read in the company of others. In this unit, students will be asked to read in clubs. Knowing
that book resources vary, we recommend a couple of different book configurations. The first option is clubs
with each member reading the same book. These books may be chosen by the group, and group members
may be organized by reading level. Another option is to have students reading different texts, but organized
around a similar theme or concept.
The work in this unit is split into two sections. First, the students are organized into book clubs that are all
reading the same text: The Outsiders by S.E. Hinton. The teacher may use this text, since all students will be
familiar, for examples of close reading strategies to use in preparation for club meetings, as well as to model
strong discussion skills. This section of the unit is a brief and focused way to have all students share the same
mentor text, as well as model and set the bar for the skills (reading and discussion) we expect to see students
using for the remainder of the unit.
For the second round of clubs, groups of students will choose one of a selection of texts that center around
various social issues in today’s world; issues such as race, gender, education and rape culture. Students will
continue to pull from the close reading skills modeled in previous reading units--as well as those specific to
the discourse of social justice literature--to explore the complicated themes and real world connections of
this text with their group over the course of the remaining weeks.
At the conclusion of the unit, students will use the skills and knowledge they developed while close reading
their social justice books and supplemental texts in order to define a social issue they’d like to try and solve.
Guidance and suggestions will be provided while students determine a specific issue within local, national, or
global societies for which they would like to advocate and eradicate. During this process, students will be
given the opportunity to work in groups with other advocates to define the historical root causes of the issue,
to spread awareness to their peers and community, to take action by writing to local, national, and global
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officials, leaders, and organizations; and to develop an innovative plan of agency to work towards improving
the social justice issue.
Following the application of their knowledge from the close reading unit on social issues, students will
present their advocacy projects during a Class Summit that is overseen by leaders within the community and
district. Students, whose projects exceed expectations and are efficient, reliable, and possible, will be asked
to present for the School Climate Committee--or other building-wide committees that are committed to
creating change in our schools and communities--to vote on a project that will be adopted by the school
community as the advocacy issue for the school year. Projects that do not get the distinction of “Advocacy
Project of the Year” will be continued by the students on an individual basis, and will be revisited throughout
the school year as new information, changes, resources, and data become available.
The Advocacy Project allows students to transfer their knowledge of social issues and analysis to the creation
of a project that will hone their argumentative writing, research, innovation, and agency skills; all while
providing an opportunity for real-world connection, writing, and argument. The skills developed and
enhanced in this unit will provide students with the ability to see the importance of real-world applications of
writing, argument, and design, and has led to the recognition of students as advocates for various causes.

Recommended Pacing
7 Weeks

New Jersey Student Learning State Standards for English Language Arts
Reading
RL.8.2. Determine a theme or central idea of a text and analyze its development over the course of the text,
including its relationship to the characters, setting, and plot; provide an objective summary of the text.
RL.8.4. Determine the meaning of words and phrases as they are used in a text, including figurative and
connotative meanings; analyze the impact of specific word choices on meaning and tone, including
analogies or allusions to other texts.
RL.8.5. Compare and contrast the structure of two or more texts and analyze how the differing structure of
each text contributes to its meaning and style.
RL.8.6. Analyze how differences in the points of view of the characters and the audience or reader (e.g.,
created through the use of dramatic irony) create such effects as suspense or humor.
RI.8.5. Analyze the structure an author uses to organize a specific paragraph in a text, including the role of
particular sentences, to develop and to refine a key concept.
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RI.8.6. Determine an author’s point of view or purpose in a text and analyze how the author acknowledges
and responds to conflicting evidence or viewpoints.
RI.8.8. Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is
sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.
Speaking and Listening
SL.8.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led)
with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their own
clearly.
A.
Come to discussions prepared having read or researched material under study; explicitly draw on
that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under
discussion.
B.
Follow rules for collegial discussions and decision-making, track progress toward specific goals and
deadlines, and define individual roles as needed.
C.
Pose questions that connect the ideas of several speakers and respond to others’ questions and
comments with relevant evidence, observations, and ideas.
D.
Acknowledge new information expressed by others, and, when warranted, qualify or justify their
own views in light of the evidence presented.
SL.8.2. Analyze the purpose of information presented in diverse media and formats (e.g., visually,
quantitatively, orally) and evaluate the motives (e.g., social, commercial, political) behind its presentation.
SL.8.3. Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning and
relevance and sufficiency of the evidence and identifying when irrelevant evidence is introduced.
Presentation of Knowledge and Ideas
SL.8.4. Present claims and findings, emphasizing salient points in a focused, coherent manner with relevant
evidence, sound valid reasoning, and well-chosen details; use appropriate eye contact, adequate volume,
and clear pronunciation.
SL.8.5. Integrate multimedia and visual displays into presentations to clarify information, strengthen claims
and evidence, and add interest.
SL.8.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when
indicated or appropriate.
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New Jersey Student Learning Standards for Reading History and Social Studies
RH.6-8.2. Determine the central ideas or information of a primary or secondary source; provide an accurate
summary of the source distinct from prior knowledge or opinions.
RH.6-8.4.
Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to
domains related to history/social studies.
RH.6-8.8. Distinguish among fact, opinion, and reasoned judgment in a text.

New Jersey Student Learning Standards for 21st Century Life and Careers
CRP2. Apply appropriate academic and technical skills.
CRP4. Communicate clearly and effectively and with reason.
CRP6. Demonstrate creativity and innovation.
CRP7. Employ valid and reliable research strategies.
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.
CRP12. Work productively in teams while using cultural global competence.

New Jersey Student Learning Standards for Technology
8.1 All students will use digital tools to access, manage, evaluate, and synthesize information in order to
solve problems individually and collaborate and to create and communicate knowledge.
Social Justice Standards
The social justice standards for this unit will be used to help students recognize their diversity, justice, and actions in
this world through various supplemental texts, resources, and discussions.
Diversity:
DI.6-8.6 I interact with people who are similar to and different from me, and I show respect to all people.
DI.6-8.7 I can accurately and respectfully describe ways that people (including myself ) are similar to and different
from each other and others in their identity groups.
DI.6-8.8 I am curious and want to know more about other people’s histories and lived experiences, and I ask
questions respectfully and listen carefully and nonjudgmentally.
DI.6-8.9 I know I am connected to other people and can relate to them even when we are different or when we
disagree
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DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the
past, shapes their group identity and culture.
Justice:
JU.6-8.11 I relate to people as individuals and not representatives of groups, and I can name some common
stereotypes I observe people using.
JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes, speech, behaviors,
practices and laws.
JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and
freedoms of people based on their identity groups.
JU.6-8.14 I know that all people (including myself) have certain advantages and disadvantages in society based on
who they are and where they were born.
JU.6-8.15 I know about some of the people, groups and events in social justice history and about the beliefs and
ideas that influenced them.
Action:
AC.6-8.16 I am concerned about how people (including myself) are treated and feel for people when they are
excluded or mistreated because of their identities.
AC.6-8.17 I know how to stand up for myself and for others when faced with exclusion, prejudice and injustice.
AC.6-8.18 I can respectfully tell someone when his or her words or actions are biased or hurtful.
AC.9-12.19 I stand up to exclusion, prejudice and discrimination, even when it is not popular or easy or when no one
else does.
AC.9-12.20 I will join with diverse people to plan and carry out collective action against exclusion, prejudice and
discrimination, and we will be thoughtful and creative in our actions in order to achieve our goals.

Sample Assessments
●
●
●
●
●

Performance Assessment--Reading Response
Literacy Centers
On Demand Journal Responses
Socratic/Group Discussions
Advocacy Project

Instructional Focus
Unit Enduring Understandings
● Using strategies from reading across genres allows readers to make sense of complicated words.
● Personal understanding of the world affects underlying ideas that are highlighted in texts--ideas that
might offer insights or critiques to concepts that were previously understood.
● Themes can be traced across a text and can be supported by text evidence.
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● Reading can be strengthened by compounding prior knowledge of the text, its themes, and its
development.
● Understanding literature can be enhanced by noticing traditional literary techniques, themes, and
archetypes that exist in the stories.
● Recognizing patterns in life and in world events will yield a richer understanding of social justice
literature.
Unit Essential Questions
● How can I use strategies from reading other genres in order to make sense of complicated worlds?
● In what ways does my understanding of these worlds affect underlying ideas the text is highlighting –
ideas that might also offer insights or critiques of my own world?
● What are ways I can look at themes that live in each of the texts that I read? How can I trace not only
the themes across the text, but the details that support each theme?
● What are ways I can see how themes travel across texts? How can I be sure that with each subsequent
text I read, I strengthen my reading by compounding my understanding with the themes from all the
texts that came before it?
● How does noticing some traditional literary techniques, themes and archetypes that I see playing out
in the stories I have read help strengthen my understanding of those stories?
● How can seeing those same patterns in my life and in world events help me make sense of them as
well?

Objectives
Students will be able to:
● Consider their relationship to alternate societies (historical or contemporary).
● Use reading strategies to make sense of complicated worlds.
● Observe textual issues for insights and critiques of our world.
● Use nuances in text and aha! moments to critique their own worlds.
● Cite textual evidence to make an accurate inference and support analysis of what the text says.
● Study the author’s use of motifs such as fear, power, privilege, oppression, hatred, sexism, racism,
classism, colorism, ageism to build a theme in an original way.
● Consider how a book’s theme mirrors their own world.
● Debate how a character both fits and challenges a traditional archetype.

Resources
● The Outsiders by S.E. Hinton
● Social Issues Book Club texts:
○ I am Malala
■ (classism/sexism/discrimination)
○ Monster, Walter Dean Myers
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■ (Race in society)
○ *Skin I’m In (limited number needed)
■ (Race in Society/Bullying/Discrimination)
○ Sold
■ (Sexism/classism)
○ Speak
■ (Sexism/bullying/Discrimination)
○ All American Boys by Jason Reynolds
○ Wonder by R.J. Palacio
Short Stories/Poetry/Supplemental Texts:
“Trash Food” by Chris Offutt
“Notes of a Native Daughter” by Sandra Cisneros
“This is America” by Childish Gambino
“Donald Glover’s ‘This Is America’ Holds Ugly Truths To Be Self-Evident,” NPR“‘This Is America’: Breaking
Down Childish Gambino’s Powerful New Music Video,” The Washington Post
“Harlem” by Langston Hughes
“I Look at the World” by Langston Hughes
“(un)Learning my Name,” Mohamed Hassan
“Why I Learned to Cook,” Sara Farizan
“Knock, Knock,” Daniel Beaty
“Gate A-4,” Naomi Shihab Nye
“Strange Fruit,” Billie Holiday
“Different Ways to Pray,” Naomi Shihab Nye
“Blood,” Naomi Shihab Nye
“Certainty,” Sandra Lim
“Identity,” Angela C. Trudell Vasquez
“Don’t Pass Me By” by Eric Gansworth
TCRWP Units of Study Books
Various other supplemental texts/resources
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Unit Five: Position Paper (Writing)
Content Area: Language Arts
Course & Grade Level: IRLA, Grade 8

Summary & Rationale
This unit directs students to enter the tricky intersection of critical literacy and argument writing; therefore,
there will be inevitable discomfort. Critical literacy asks teachers to put themselves in a place of discomfort,
not only because of the topics and conversations that will inevitably ensue, but also because they will likely
need to think about their own stances and responsibilities as humans. The goal is to teach the student
writers to channel their emotional response and to compose arguments that are fair and principled as well as
impassioned.
The first segment of the unit begins with an argument that leads students to question the taking for granted.
At this time, students are introduced immediately to the debate about whether games with fictional violence
are diverting or harmful. Teachers will anchor this work by beginning with a shared text (New Yorker article
on teens playing the role-playing game Killer), inviting students to use their knowledge of argument writing to
cull implicit as well as explicit support from this initial text to support their position. Students are reminded
that it is important to weigh and evaluate evidence from both sides of the issue quickly, develop a position
supported by reasons and evidence, and compose a position paper that takes a clear position while
acknowledging other points of view. In this context, the term position paper is used to describe a researchbased argument essay, one that attempts to be principled and fair to alternative points of view. There should
be a return to flash-draft writing (writing an entire argument quickly, including referencing text evidence) as a
way to get a whole draft going. Students will then take that draft through more sweeping research and
revision work that focuses on elaboration, explanation, and language choices.
The next section of the unit moves to more troubling, real world issues. Columbia provides text sets on the
troubling issue of child soldiers that teachers may or may not choose to use to focus their work in this
section. Alternately, teachers may invite students to compile more intensive research on the issue of
genocide in a particular region, such as they were exposed to during genocide book clubs (previous reading
unit). Students can use their research to argue if a nation is at risk for genocide and warrants assistance from
global allies, such as the UN. Finally, teachers may take a more creative approach and offer their students a
real world topic of their choice that would allow students to have choice in their writing focus and research.
All topic options, whichever a teacher may choose, should promote students to tackle an even more complex
issue, perhaps one with aspects of injustice, tragedy, and violence as well as courage, hope, and regeneration.
It should be an issue that forces students to rethink again and again. Students will learn that some of the
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thorniest questions are unanswerable--questions of national security, of holding people responsible, or of
shared moral responsibility. The goal should not be for students to feel like they are “right,” or that they
have “won” this argument, but have come to new understandings, deeper realizations, and a newfound
confidence that they can write about complicated issues in a way that does not simplify that complexity.
Regardless of the topic a teacher may choose, the research and writing piece will culminate in student use of
the same writing skills.
Because the topic is one that has real-world seriousness, students are given the opportunity to engage in
freewriting and discussion as a way to frame the topic. They will flash-draft, using their knowledge and skills
of argument writing to get their first draft going. In this section, there will be more expectation that writers
will rethink these positions as they research. Much of the revision process, therefore, will only be about
learning to work with counterargument to be principled and fair--to contextualize the issue and to be fair to
multiple points of view. As students work to write longer, denser, more complex arguments, the essay’s
predictable structure will become an issue.
Because the issue at hand is so nuanced, students will need to contextualize the issue more in their position
papers. They will need to highlight the complexity of this issue, develop its history, and define the scope of
their particular argument in their papers, which means they’ll need to expand parts of their writing and
consider how to structure their writing to allow for complexity. Teaching students a few structural choices-and how to use them to strengthen their argument and guide their reader--will be crucial.

Recommended Pacing
2 Weeks

New Jersey Student Learning State Standards for English Language Arts
Reading
RI.8.1. Cite the textual evidence and make relevant connections that most strongly supports an analysis of
what the text says explicitly as well as inferences drawn from the text.
RI.8.2. Determine a central idea of a text and analyze its development over the course of the text, including
its relationship to supporting ideas; provide an objective summary of the text.
RI.8.3. Analyze how a text makes connections among and distinctions between individuals, ideas, or events
(e.g., through comparisons, analogies, or categories).
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RI.8.4. Determine the meaning of words and phrases as they are used in a text, including figurative,
connotative, and technical meanings; analyze the impact of specific word choices on meaning and tone,
including analogies or allusions to other texts.
RI.8.5. Analyze the structure an author uses to organize a specific paragraph in a text, including the role of
particular sentences, to develop and to refine a key concept.
RI.8.6. Determine an author’s point of view or purpose in a text and analyze how the author acknowledges
and responds to conflicting evidence or viewpoints.
RI.8.7. Evaluate the advantages and disadvantages of using different mediums (e.g., print or digital text,
video, multimedia) to present a particular topic or idea.
RI.8.8. Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is
sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.
RI.8.9. Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background
knowledge) two or more texts that provide conflicting information on the same topic and identify where the
texts disagree on matters of fact or interpretation.
RI.8.10. By the end of the year read and comprehend literary nonfiction at grade level text-complexity or
above, with scaffolding as needed.
Writing
W.8.1. Write arguments to support claims with clear reasons and relevant evidence.
A.
Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing claims, and
organize the reasons and evidence logically.
B.
Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and
demonstrating an understanding of the topic or text.
C.
Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s),
counterclaims, reasons, and evidence.
D.

Establish and maintain a formal style.

E.

Provide a concluding statement or section that follows from and supports the argument presented.

W.8.2. Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information
through the selection, organization, and analysis of relevant content.
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A.
Introduce a topic and organize ideas, concepts, and information, using text structures (e.g.,
definition, classification, comparison/contrast, cause/effect, etc.) and text features (e.g., headings, graphics,
and multimedia).
B.
Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or other
information and examples.
C.
Use appropriate and varied transitions to create cohesion and clarify the relationships among ideas
and concepts.
D.

Use precise language and domain-specific vocabulary to inform about or explain the topic.

E.

Establish and maintain a formal style/academic style, approach, and form.

F.
Provide a concluding statement or section that follows from and supports the information or
explanation presented.
Conventions of Standard English
NJSLSA.L1. Demonstrate command of the conventions of standard English grammar and usage when writing
or speaking.
NJSLSA.L2. Demonstrate command of the conventions of standard English capitalization, punctuation, and
spelling when writing.
Knowledge of Language
NJSLSA.L3. Apply knowledge of language to understand how language functions in different contexts, to
make effective choices for meaning or style, and to comprehend more fully when reading or listening.
Vocabulary Acquisition and Use
NJSLSA.L4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using
context clues, analyzing meaningful word parts, and consulting general and specialized reference materials,
as appropriate.
NJSLSA.L5. Demonstrate understanding of word relationships and nuances in word meanings.
NJSLSA.L6. Acquire and use accurately a range of general academic and domain-specific words and phrases
sufficient for reading, writing, speaking, and listening at the college and career readiness level; demonstrate
independence in gathering vocabulary knowledge when encountering an unknown term important to
comprehension or expression.

New Jersey Student Learning Standards for Reading History and Social Studies
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RH.6-8.2. Determine the central ideas or information of a primary or secondary source; provide an accurate
summary of the source distinct from prior knowledge or opinions.
RH.6-8.4.Determine the meaning of words and phrases as they are used in a text, including vocabulary
specific to domains related to history/social studies.
RH.6-8.5.Describe how a text presents information (e.g., sequentially, comparatively, causally).
RH.6-8.6.Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language,
inclusion or avoidance of particular facts).
RH.6-8.7.Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other
information in print and digital texts.
RH.6-8.8.Distinguish among fact, opinion, and reasoned judgment in a text.
RH.6-8.9.Analyze the relationship between a primary and secondary source on the same topic.
RH.6-8.10. By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text
complexity band independently and proficiently.

New Jersey Student Learning Standards for 21st Century Life and Careers
CRP2. Apply appropriate academic and technical skills.
CRP4. Communicate clearly and effectively and with reason.
CRP6. Demonstrate creativity and innovation.
CRP7. Employ valid and reliable research strategies.
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.
CRP12. Work productively in teams while using cultural global competence.

New Jersey Student Learning Standards for Technology
8.1 All students will use digital tools to access, manage, evaluate, and synthesize information in order to
solve problems individually and collaborate and to create and communicate knowledge.

Social Justice Standards
The social justice standards for this unit will be used to help students recognize their diversity, justice, and actions in
this world through various supplemental texts, resources, and discussions.
Diversity:
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Diversity 8 DI.6-8.8 I am curious and want to know more about other people’s histories and lived experiences, and I ask
questions respectfully and listen carefully and nonjudgmentally.
Diversity 9 DI.6-8.9 I know I am connected to other people and can relate to them even when we are different or when
we disagree.
Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been
treated in the past, shapes their group identity and culture.
Diversity 8 DI.9-12.8 I respectfully express curiosity about the history and lived experiences of others and exchange
ideas and beliefs in an open-minded way.
Diversity 10 DI.9-12.10 I understand that diversity includes the impact of unequal power relations on the development
of group identities and cultures.
Justice:
Justice 11 JU.6-8.11 I relate to people as individuals and not representatives of groups, and I can name some common
stereotypes I observe people using.
Justice 12 JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes, speech,
behaviors, practices and laws.
Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the
rights and freedoms of people based on their identity groups.
Justice 14 JU.6-8.14 I know that all people (including myself ) have certain advantages and disadvantages in society
based on who they are and where they were born.
Justice 15 JU.6-8.15 I know about some of the people, groups and events in social justice history and about the beliefs
and ideas that influenced them.
Justice 12 JU.9-12.12 I can recognize, describe and distinguish unfairness and injustice at different levels of society.
Justice 15 JU.9-12.15 I can identify figures, groups, events and a variety of strategies and philosophies relevant to the
history of social justice around the world.

Action:
Action 16 AC.6-8.16 I am concerned about how people (including myself ) are treated and feel for people
when they are excluded or mistreated because of their identities.
Action 17 AC.6-8.17 I know how to stand up for myself and for others when faced with exclusion, prejudice
and injustice.
Action 19 AC.6-8.19 I will speak up or take action when I see unfairness, even if those around me do not, and I
will not let others convince me to go along with injustice.
Action 18 AC.9-12.18 I have the courage to speak up to people when their words, actions or views are biased
and hurtful, and I will communicate with respect even when we disagree.

Sample Assessments
● Final Position Paper
● Formal in-class Debate
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Instructional Focus
Unit Enduring Understandings
● In order to complete objective research, readers, analysts, and researchers need to suspend
judgment on an issue while weighing and evaluating ideas across texts.
● Through objectivity, researchers can revise preliminary positions on subjects, develop research
questions, and become an expert on a particular topic.
● Selecting strong, thorough evidence requires a study of topics that are fully substantiated by
authors, recognizing which topics require additional research, and how personal insights are
validated--or discredited--by research.
● Reading critically allows analysts to understand that multiple layers to an argument exist.
● The study of authorial craft reveals how an author manipulates their readers’ thinking about a topic,
based on the way in which the author presents the evidence of their thinking about the topic.
● Arguments will always have two sides, which can be debated through the use of strong evidence.
● Counterarguments strengthen position papers by revealing the opposing viewpoint to the writer’s,
and then using stronger evidence against the opposition to support the position of the author.
Unit Essential Questions
● How can we suspend judgment on an issue as we research, weigh and evaluate ideas and information
presented across texts, and carefully consider the strength of arguments?
● How can I approach reading with an open mind, form and revise preliminary positions on subjects,
develop research questions, and read to become more expert?
● How can I learn to weigh and evaluate evidence, noticing which points authors fully substantiate,
which merit further research, and which of my own arguments are validated by research?
● How can I read and reread critically to understand the multiple layers to an argument, as well as how
the author presents and crafts their argument to get readers to follow his thinking?

Objectives
Students will be able to:
● Compose evidence-based arguments.
● Compare and contrast ideas, take different stances on topics.
● Use precise and purposeful vocabulary.
● Develop a position on a complex argument.
● Debate positions to develop a complex argument.
● Flash-draft arguments while working on specific writing goals.
● Angle evidence to support specific points.
● Use connotative language to paint a tone.
● Write powerful conclusions.
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●
●
●
●
●
●
●
●
●
●
●

Revise preliminary positions & develop research questions.
Determine an author’s POV and purpose in a text and compare it to others.
Raise the level of text-based argument by analytical research.
Weigh and evaluate evidence.
Validate and substantiate arguments of authors as well as their own.
Employ close, critical, interpretive reading to notice how authors craft their arguments.
Grapple with issues of intensity and developing initial understanding.
Debate to draft more balanced arguments.
Attend alternative arguments and points of view.
Use the organizational structure of your piece to build argument.
Attend the audience.

Resources
● “High Jinks: Shootout,” by Guy Martin, The New Yorker
● “Shooting in the Dark” by Benedict Carey, The New York Times
● “This is America” by Childish Gambino
● Other current News articles exposing social injustice in America
TCRWP Units of Study Books
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Unit Six: Genocide Book Clubs (Reading)
Content Area: Language Arts
Course & Grade Level: IRLA, Grade 8

Summary & Rationale
The goal of this unit is to teach eighth graders that when researchers begin to research, they need to suspend
judgment and remain open to different sides of an issue – a skill they need to carry through to adulthood.
Another goal is to inspire the belief that one needs to read more than once on a subject in order to build an
informed opinion. This unit is planned in the hope that, by its end, students will no longer believe that
nonfiction is “true,” but will perceive that it is someone’s perspective on the truth. While some research is
necessary in this unit, the true focus of the work will be on how to read more critically, so that students do
better work with the texts they have than just accumulating as many texts as they can locate.
In this unit, readers will be pushed toward deep comprehension from the get-go through the study of world
genocides in book clubs. Additionally, there will be a new strand of focus on literary terms, analysis and
critique.
The best way to deepen our thinking and increase engagement, while also quickly forging relationships in the
classroom is to read in the company of others. In this unit, students will be asked to read in clubs. Knowing
that book resources vary, we recommend a couple of different book configurations. The first option is clubs
with each member reading the same book. These books may be chosen by the group, and group members
may be organized by reading level. Another option is to have students reading different texts, but organized
around a similar theme or concept.
Groups of students will be assigned one of a selection of texts that center on various world genocides. As the
8th grade curriculum exists as a study of social justice and genocide represents the extreme oppression of
people, students will work to understand how tyrannical leaders and governments create genocides. As an
exercise in abandoning the pattern of Eurocentric instruction typically taught in American schools, students
will be asked to study genocides that have existed around the world, and will apply their knowledge and
understanding of genocide in order to develop a well-supported argument about current nations under
genocide watch. Students will continue to pull from the close reading skills modeled in previous reading
units--as well as those specific to the discourse of social justice, genocide, political corruption, and tyranny.

Recommended Pacing
5 Weeks
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New Jersey Student Learning State Standards for English Language Arts
Reading
RL.8.2. Determine a theme or central idea of a text and analyze its development over the course of the text,
including its relationship to the characters, setting, and plot; provide an objective summary of the text.
RL.8.4. Determine the meaning of words and phrases as they are used in a text, including figurative and
connotative meanings; analyze the impact of specific word choices on meaning and tone, including
analogies or allusions to other texts.
RL.8.5. Compare and contrast the structure of two or more texts and analyze how the differing structure of
each text contributes to its meaning and style.
RL.8.6. Analyze how differences in the points of view of the characters and the audience or reader (e.g.,
created through the use of dramatic irony) create such effects as suspense or humor.
RI.8.5. Analyze the structure an author uses to organize a specific paragraph in a text, including the role of
particular sentences, to develop and to refine a key concept.
RI.8.6. Determine an author’s point of view or purpose in a text and analyze how the author acknowledges
and responds to conflicting evidence or viewpoints.
RI.8.8. Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is
sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.
Speaking and Listening
SL.8.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led)
with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their own
clearly.
A.
Come to discussions prepared, having read or researched material under study; explicitly draw on
that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under
discussion.
B.
Follow rules for collegial discussions and decision-making, track progress toward specific goals and
deadlines, and define individual roles as needed.
C.
Pose questions that connect the ideas of several speakers and respond to others’ questions and
comments with relevant evidence, observations, and ideas.
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D.
Acknowledge new information expressed by others, and, when warranted, qualify or justify their
own views in light of the evidence presented.
SL.8.2. Analyze the purpose of information presented in diverse media and formats (e.g., visually,
quantitatively, orally) and evaluate the motives (e.g., social, commercial, political) behind its presentation.
SL.8.3. Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning and
relevance and sufficiency of the evidence and identifying when irrelevant evidence is introduced.
Presentation of Knowledge and Ideas
SL.8.4. Present claims and findings, emphasizing salient points in a focused, coherent manner with relevant
evidence, sound valid reasoning, and well-chosen details; use appropriate eye contact, adequate volume,
and clear pronunciation.
SL.8.5. Integrate multimedia and visual displays into presentations to clarify information, strengthen claims
and evidence, and add interest.
SL.8.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when
indicated or appropriate.

New Jersey Student Learning Standards for Reading History and Social Studies
RH.6-8.2. Determine the central ideas or information of a primary or secondary source; provide an accurate
summary of the source distinct from prior knowledge or opinions.
RH.6-8.4.Determine the meaning of words and phrases as they are used in a text, including vocabulary
specific to domains related to history/social studies.
RH.6-8.8. Distinguish among fact, opinion, and reasoned judgment in a text.

New Jersey Student Learning Standards for Social Studies
6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically and
systematically about how past interactions of people, cultures, and the environment affect issues across time
and cultures. Such knowledge and skills enable students to make informed decisions as socially and ethically
responsible world citizens in the 21st century.
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6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed
citizens who value diversity and promote cultural understanding by working collaboratively to address the
challenges that are inherent in living in an interconnected world.

New Jersey Student Learning Standards for 21st Century Life and Careers
CRP2. Apply appropriate academic and technical skills.
CRP4. Communicate clearly and effectively and with reason.
CRP6. Demonstrate creativity and innovation.
CRP7. Employ valid and reliable research strategies.
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.
CRP12. Work productively in teams while using cultural global competence.

New Jersey Student Learning Standards for Technology
8.1 All students will use digital tools to access, manage, evaluate, and synthesize information in order to
solve problems individually and collaborate and to create and communicate knowledge.
Social Justice Standards
The social justice standards for this unit will be used to help students recognize their identity, diversity, justice, and
actions in this world through various supplemental texts, resources, and discussions.
Identity:
ID.6-8.2 I know about my family history and culture and how I am connected to the collective history and culture of
other people in my identity groups.
ID.6-8.3 I know that overlapping identities combine to make me who I am and that none of my group identities on
their own fully defines me or any other person.
ID.6-8.5 I know there are similarities and differences between my home culture and the other environments and
cultures I encounter, and I can be myself in a diversity of settings.
ID.9-12.1 I have a positive view of myself, including an awareness of and comfort with my membership in multiple
groups in society.
ID.9-12.2 I know my family history and cultural background and can describe how my own identity is informed and
shaped by my membership in multiple identity groups.
ID.9-12.4 I express pride and confidence in my identity without perceiving or treating anyone else as inferior
ID.9-12.5 I recognize traits of the dominant culture, my home culture and other cultures, and I am conscious of how I
express my identity as I move between those spaces.
Diversity:
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DI.6-8.7 I can accurately and respectfully describe ways that people (including myself ) are similar to and different
from each other and others in their identity groups
DI.6-8.8 I am curious and want to know more about other people’s histories and lived experiences, and I ask
questions respectfully and listen carefully and non-judgmentally
DI.6-8.9 I know I am connected to other people and can relate to them even when we are different or when we
disagree
DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the
past, shapes their group identity and culture
DI.9-12.7 I have the language and knowledge to accurately and respectfully describe how people (including myself )
are both similar to and different from each other and others in their identity groups
DI.9-12.8 I respectfully express curiosity about the history and lived experiences of others and exchange ideas and
beliefs in an open-minded way.
DI.9-12.10 I understand that diversity includes the impact of unequal power relations on the development of group
identities and cultures.
Justice:
JU.6-8.11 I relate to people as individuals and not representatives of groups, and I can name some common
stereotypes I observe people using.
JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes, speech, behaviors,
practices and laws.
JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and
freedoms of people based on their identity groups.
JU.6-8.14 I know that all people (including myself ) have certain advantages and disadvantages in society based on
who they are and where they were born
JU.6-8.15 I know about some of the people, groups and events in social justice history and about the beliefs and ideas
that influenced them
JU.9-12.12 I can recognize, describe and distinguish unfairness and injustice at different levels of society.
JU.9-12.13 I can explain the short and long-term impact of biased words and behaviors and unjust practices, laws and
institutions that limit the rights and freedoms of people based on their identity groups.
JU.9-12.14 I am aware of the advantages and disadvantages I have in society because of my membership in different
identity groups, and I know how this has affected my life.
JU.9-12.15 I can identify figures, groups, events and a variety of strategies and philosophies relevant to the history of
social justice around the world.
Action:
AC.6-8.16 I am concerned about how people (including myself) are treated and feel for people when they are
excluded or mistreated because of their identities.
AC.9-12.16 I express empathy when people are excluded or mistreated because of their identities and concern when I
personally experience bias.

Sample Assessments
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●
●
●
●

Presentation on Genocide
On demand Journal Responses
Socratic Discussions
Book club discussions

Instructional Focus
Unit Enduring Understandings
● Genre determines the structure of texts.
● Pictures, graphics, and illustrations can enhance texts.
● There is no such thing as a "neutral" text" because readers bring their personal experiences,
perspectives, and philosophies to text.
● Nonfiction texts teach students something new about a subject.
● Narrative nonfiction tells a story that teaches both information and ideas.
Unit Essential Questions
● How can I use strategies from reading other genres in order to make sense of complicated worlds?
● In what ways does my understanding of these worlds affect underlying ideas the text is highlighting –
ideas that might also offer insights or critiques of my own world?
● What are ways I can look at themes that live in each of the texts that I read? How can I trace not only
the themes across the text, but the details that support each theme?
● What are ways I can see how themes travel across texts? How can I be sure that with each subsequent
text I read, I strengthen my reading by compounding my understanding with the themes from all the
texts that came before it?
● How does noticing some traditional literary techniques, themes and archetypes that I see playing out
in the stories I have read help strengthen my understanding of those stories?
● How can seeing those same patterns in my life and in world events help me make sense of them as
well?
● Why is nonfiction significant to the reader?
● How does nonfiction reflect culture and/or shape it?

Objectives
Students will be able to:
● Use reading strategies to make sense of complicated worlds.
● Observe textual issues for insights and critiques of our world.
● Consider the importance of the historical context.
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● Study the author’s use of specific motifs such as tyranny, 10 stages of genocide, oppression, empathy
and other character archetypes.
● Debate how a character both fits and challenges a traditional archetype.
● To explore multiple nonfiction texts about one subject.
● Use prior knowledge to help them understand what they are reading.
● Determine what the author wants the reader to think and/or feel about the subject.
● Teach others what they have learned about their topic.

Resources
●
●
●
●
●
●
●
●
●
●
●
●

The Book Thief, by Markus Zusak
Forgotten Fire, by Adam Bagdasarian
Between Shades of Grey, by Ruta Sepetys
Boy in the Striped Pajamas, by John Boyne
Over A Thousand Hills I Walk with You, by Hanna Jansen
Children of the River, by Linda Crew
Summer of My German Soldier, by Bette Greene
The Diary of a Young Girl by Anne Frank
The Play - The Diary of Anne Frank by Frances Goodrich
Zlata’s Diary, by Zlata Filipović
Milkweed, by Jerry Spinelli
Alive in the Killing Fields, by Nawuth Keat
Non-Fiction articles about World Genocides
Visual text sources about World Genocides
TCRWP Units of Study Books
Various other supplemental texts/resources
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Unit Seven: Approaching the Classics through Critical Literacy and Culturally Responsive
Reading, Discussion, and Performance
(Reading)
Content Area: Language Arts
Course & Grade Level: IRLA, Grade 8

Summary & Rationale
In this unit, students will expand upon the independent skills and strategies previously learned during the
year in order to prepare for the type of reading and discourse they will engage in at the high school level and
beyond. Up to this point, students have learned to read closely, note and develop significant ideas about the
text, and engage in meaningful conversations about the text. Through the study of the literature and drama
in this unit, students will continue to expand their understanding of conflicts in text and in the world and
challenge their thinking in new ways. Students will engage with the classics and companion texts through a
close study of literary lenses that will help deepen their understanding of the social injustices in the world
around us. Students will be approaching the classics through a critical lens in order to identify the suppression
of voice within the Canon and to forge an antiracist future.
Students will engage in a sophisticated, nuanced analysis of themes particular to the classics and companion
texts through the use of social justice close reading lenses. Students may read classics such as Harper Lee’s To
Kill a Mockingbird, John Steinbeck’s The Pearl, or other canonical works, in order to reveal not only their
celebrated strengths but also their pitfalls (absence of perspectives and perpetuation of racism). Students will
read companion, Own Voice texts alongside the classics in order to bridge the gap between the loss of
perspective, representation, and perpetuation of systems of oppression within the canon. In addition to
companion texts, students will explore contemporary classics through critical literacy skills that “help young
people see more in the texts they read and liberate meaning in the books and in their lives.” It is important to
note that since books and reading practices have changed over the last two centuries, it is critical to teach the
“classics” in a way that empowers all students to be critical readers, thinkers, social justice advocates, and
active participants in society (TCRWP Units of Study, 2019).

Recommended Pacing
6 Weeks
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New Jersey Student Learning State Standards for English Language Arts
Reading
RL.8.2. Determine a theme or central idea of a text and analyze its development over the course of the text,
including its relationship to the characters, setting, and plot; provide an objective summary of the text.
RL.8.4. Determine the meaning of words and phrases as they are used in a text, including figurative and
connotative meanings; analyze the impact of specific word choices on meaning and tone, including
analogies or allusions to other texts.
RL.8.5. Compare and contrast the structure of two or more texts and analyze how the differing structure of
each text contributes to its meaning and style.
RL.8.6. Analyze how differences in the points of view of the characters and the audience or reader (e.g.,
created through the use of dramatic irony) create such effects as suspense or humor.
RI.8.5. Analyze the structure an author uses to organize a specific paragraph in a text, including the role of
particular sentences, to develop and to refine a key concept.
RI.8.6. Determine an author’s point of view or purpose in a text and analyze how the author acknowledges
and responds to conflicting evidence or viewpoints.
RI.8.8. Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is
sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.
Speaking and Listening
SL.8.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led)
with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their own
clearly.
A.
Come to discussions prepared having read or researched material under study; explicitly draw on
that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under
discussion.
B.
Follow rules for collegial discussions and decision-making, track progress toward specific goals and
deadlines, and define individual roles as needed.
C.
Pose questions that connect the ideas of several speakers and respond to others’ questions and
comments with relevant evidence, observations, and ideas.

55

D.
Acknowledge new information expressed by others, and, when warranted, qualify or justify their
own views in light of the evidence presented.
SL.8.2. Analyze the purpose of information presented in diverse media and formats (e.g., visually,
quantitatively, orally) and evaluate the motives (e.g., social, commercial, political) behind its presentation.
SL.8.3. Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning and
relevance and sufficiency of the evidence and identifying when irrelevant evidence is introduced.
Presentation of Knowledge and Ideas
SL.8.4. Present claims and findings, emphasizing salient points in a focused, coherent manner with relevant
evidence, sound valid reasoning, and well-chosen details; use appropriate eye contact, adequate volume,
and clear pronunciation.
SL.8.5. Integrate multimedia and visual displays into presentations to clarify information, strengthen claims
and evidence, and add interest.
SL.8.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when
indicated or appropriate.
Writing
W.8.1. Write arguments to support claims with clear reasons and relevant evidence.
A.
Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing claims, and
organize the reasons and evidence logically.
B.
Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and
demonstrating an understanding of the topic or text.
C.
Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s),
counterclaims, reasons, and evidence.
D.

Establish and maintain a formal style.

E.

Provide a concluding statement or section that follows from and supports the argument presented.

W.8.2. Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information
through the selection, organization, and analysis of relevant content.
A.
Introduce a topic and organize ideas, concepts, and information, using text structures (e.g.,
definition, classification, comparison/contrast, cause/effect, etc.) and text features (e.g., headings, graphics,
and multimedia).
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B.
Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or other
information and examples.
C.
Use appropriate and varied transitions to create cohesion and clarify the relationships among ideas
and concepts.
D.

Use precise language and domain-specific vocabulary to inform about or explain the topic.

E.

Establish and maintain a formal style/academic style, approach, and form.

F.
Provide a concluding statement or section that follows from and supports the information or
explanation presented.
Conventions of Standard English
NJSLSA.L1. Demonstrate command of the conventions of standard English grammar and usage when writing
or speaking.
NJSLSA.L2. Demonstrate command of the conventions of standard English capitalization, punctuation, and
spelling when writing.
Knowledge of Language
NJSLSA.L3. Apply knowledge of language to understand how language functions in different contexts, to
make effective choices for meaning or style, and to comprehend more fully when reading or listening.
Vocabulary Acquisition and Use
NJSLSA.L4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using
context clues, analyzing meaningful word parts, and consulting general and specialized reference materials,
as appropriate.
NJSLSA.L5. Demonstrate understanding of word relationships and nuances in word meanings.
NJSLSA.L6. Acquire and use accurately a range of general academic and domain-specific words and phrases
sufficient for reading, writing, speaking, and listening at the college and career readiness level; demonstrate
independence in gathering vocabulary knowledge when encountering an unknown term important to
comprehension or expression.

New Jersey Student Learning Standards for Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically
about how past and present interactions of people, cultures, and the environment shape the American
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heritage. Such knowledge and skills enable students to make informed decisions that reflect fundamental
rights and core democratic values as productive citizens in local, national, and global communities.
6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed
citizens who value diversity and promote cultural understanding by working collaboratively to address the
challenges that are inherent in living in an interconnected world.

New Jersey Student Learning Standards for 21st Century Life and Careers
CRP2. Apply appropriate academic and technical skills.
CRP4. Communicate clearly and effectively and with reason.
CRP6. Demonstrate creativity and innovation.
CRP7. Employ valid and reliable research strategies.
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.
CRP12. Work productively in teams while using cultural global competence.

New Jersey Student Learning Standards for Technology
8.1 All students will use digital tools to access, manage, evaluate, and synthesize information in order to
solve problems individually and collaborate and to create and communicate knowledge.

Social Justice Standards
The social justice standards for this unit will be used to help students recognize their diversity, justice, and
actions in this world through various supplemental texts, resources, and discussions.
Diversity:
DI.6-8.6 I interact with people who are similar to and different from me, and I show respect to all people.
DI.6-8.7 I can accurately and respectfully describe ways that people (including myself ) are similar to and
different from each other and others in their identity groups.
DI.6-8.8 I am curious and want to know more about other people’s histories and lived experiences, and I ask
questions respectfully and listen carefully and nonjudgmentally.
DI.6-8.9 I know I am connected to other people and can relate to them even when we are different or
when we disagree
DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been
treated in the past, shapes their group identity and culture.
Justice:
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JU.6-8.11 I relate to people as individuals and not representatives of groups, and I can name some common
stereotypes I observe people using.
JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes, speech,
behaviors, practices and laws.
JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the
rights and freedoms of people based on their identity groups.
JU.6-8.14 I know that all people (including myself) have certain advantages and disadvantages in society
based on who they are and where they were born.
JU.6-8.15 I know about some of the people, groups and events in social justice history and about the beliefs
and ideas that influenced them.
Action:
AC.6-8.16 I am concerned about how people (including myself) are treated and feel for people when they
are excluded or mistreated because of their identities.
AC.6-8.17 I know how to stand up for myself and for others when faced with exclusion, prejudice and
injustice.
AC.6-8.18 I can respectfully tell someone when his or her words or actions are biased or hurtful.
AC.6-8.19 I will speak up or take action when I see unfairness, even if those around me do not, and I will not
let others convince me to go along with injustice.

Instructional Focus
Unit Enduring Understandings
●
●
●
●
●
●

Literature can reflect, clarify, and criticize the times it portrays.
Fiction can entertain while revealing truths.
Great stories/books address universal themes of human existence and conflict.
Great stories raise questions (and sometimes provide answers).
Nonfiction provides connections among and distinctions between individuals, ideas, and events.
Genres influence organization, technique, and style.

Unit Essential Questions
● Why is this literature significant to the reader?
● What influences in the text change characters?
● How can I harness a toolkit of strategies to read challenging texts deeply, comparing and contrasting
these texts to others, leading literary conversations, and becoming an expert on authors and literary
traditions?
● Who was the text written for?
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●
●
●
●
●
●
●
●
●

Whose perspective and narratives are omitted or silenced by this text?
What group is being marginalized?
How are the characters being treated? Why?
How are the victims depicted?
Where in the text can you identify any of the three forms of microaggression? What impact does this
have on the characters?
How is the author using power in this text?
Does the author use their power to repeat or resist stereotypes?
Who or what is benefiting from the power in the text?
How do intersecting identities impact character choice, behavior, and plot progression?

Objectives
Students will be able to:
● Research historical and cultural questions that arise in the process of reading a text.
● Recognize historical context and how it contributes to the story.
● Read across classic texts to analyze differences and perspective.
● Investigate narrative theme, craft and structure.
● Manage interpreting difficult texts with peers.
● Compare summaries or interpretations.
● Turn to literary critics to help illuminate meaning in the text.
● Read across texts for allusions, context and criticism.
● Take up literary or critical theories to investigate the effect of the text.
● Examine pressures put on characters and their effects on character identity.
Write an essay analyzing authorial craft:
● Notice how an author tends to write.
● Identify, argue, and analyze symbolism.
● Plan the author’s craft essay.
● Frame essays with relevance and context: introductions and conclusions.
● Adopt an essayist’s tone.

Resources
Classic texts to choose from:
To Kill a Mockingbird by Harper Lee
The Pearl by John Steinbeck
Other canonical works chosen by teacher or students
Contemporary classics recommended by TCRWP
Suggested Classic Short Stories to choose from (may be revisited in high school):
“Tell Tale Heart” by Edgar Allan Poe
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“Lamb to the Slaughter” by Roald Dahl
“The Lottery” by Shirley Jackson
“Harrison Bergeron” by Kurt Vonnegut
“Most Dangerous Game” by Richard Connell
“A Modest Proposal” by Jonathan Swift
“The Story of an Hour” by Kate Chopin
Contemporary texts to choose from:
Just Mercy by Bryan Stevenson
“The Other Side,” Jacqueline Woodson
“Strange Fruit,” Billie Holiday
“The Scottsboro Trials”
“Caged Bird,” Maya Angelou
“Dream Deferred,” Langston Hughes
Friendly Fire by Alaa Al Aswany (anthology of short stories banned in Egypt that tell the stories of ordinary
men and women who are struggling with their places in society, their religious beliefs, the government, and
social hierarchy.
Love Letters from a Fat Man by Naomi Benaron (anthology of short stories that focuses on the idea of bearing
witness to some of the previous centuries most horrendous tragedies).
Tale of Two Americas: Stories of Inequality in a Divided Nation by John Freeman
“This is America” by Childish Gambino
“Donald Glover’s ‘This Is America’ Holds Ugly Truths To Be Self-Evident,” NPR“
‘This Is America’: Breaking Down Childish Gambino’s Powerful New Music Video,” The Washington Post
“(un)Learning my Name,” Mohamed Hassan
“Why I Learned to Cook,” Sara Farizan
“Knock, Knock,” Daniel Beaty
“Gate A-4,” Naomi Shihab Nye
“Strange Fruit,” Billie Holiday
“Different Ways to Pray,” Naomi Shihab Nye
“Blood,” Naomi Shihab Nye
“Certainty,” Sandra Lim
“Identity,” Angela C. Trudell Vasquez
“Don’t Pass Me By” by Eric Gansworth
“Trash Food” by Chris Offutt
“Notes of a Native Daughter” by Sandra Cisneros
“Harlem” by Langston Hughes
“I Look at the World” by Langston Hughes
Other resources to choose from:
Great American short stories, classic short stories
TCRWP Units of Study Books
Various other supplemental texts/resources
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Unit Eight: Poetry (Reading/Writing)
Content Area: Language Arts
Course & Grade Level: IRLA, Grade 8

Summary & Rationale
Students will understand and appreciate the beauty, art, and discipline of poetry through close reading.
Students will begin by reading and listening to poetry in order to identify the differences between and
similarities of poetry and prose. Students will then determine the literal meaning of the poem before
beginning to analyze the poem— deconstructing it to look for something different with each read through
(poetic devices, elements of structure, sound techniques, clues to the poet’s motivation, etc.) Students will
learn to annotate the poem, making their analysis work visible on the page. Students will synthesize the
individual elements of the poem that they analyzed in order to construct their own interpretation (or the
poem’s deeper meaning).

Recommended Pacing
2 weeks

New Jersey Student Learning State Standards for English Language Arts
Reading
RL.8.1. Cite the textual evidence and make relevant connections that most strongly supports an analysis of
what the text says explicitly as well as inferences drawn from the text.
RL.8.2. Determine a theme or central idea of a text and analyze its development over the course of the text,
including its relationship to the characters, setting, and plot; provide an objective summary of the text.
RL.8.3. Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal
aspects of a character, or provoke a decision.
RL.8.4. Determine the meaning of words and phrases as they are used in a text, including figurative and
connotative meanings; analyze the impact of specific word choices on meaning and tone, including
analogies or allusions to other texts.
RL.8.6. Analyze how differences in the points of view of the characters and the audience or reader (e.g.,
created through the use of dramatic irony) create such effects as suspense or humor.
RL.8.9. Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background
knowledge) how a modern work of fiction draws on themes, patterns of events, or character types from
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myths, traditional stories, or religious works such as the Bible, including describing how the material is
rendered new.
RL.8.10. By the end of the year read and comprehend literature, including stories, dramas, and poems at
grade level text-complexity or above, scaffolding as needed.
Writing
W.8.1. Write arguments to support claims with clear reasons and relevant evidence.
A.
Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing claims, and
organize the reasons and evidence logically.
B.
Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and
demonstrating an understanding of the topic or text.
C.
Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s),
counterclaims, reasons, and evidence.
D.

Establish and maintain a formal style.

E.

Provide a concluding statement or section that follows from and supports the argument presented.

W.8.4. Produce clear and coherent writing in which the development, organization, voice and style are
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in
standards 1–3 above.)
W.8.5. With some guidance and support from peers and adults, develop and strengthen writing as needed
by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and
audience have been addressed.
W.8.6. Use technology, including the Internet, to produce and publish writing and present the relationships
between information and ideas efficiently as well as to interact and collaborate with others.
Speaking and Listening
SL.8.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led)
with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their
own clearly.
A.
Come to discussions prepared, having read or researched material under study; explicitly draw on
that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under
discussion.
B.
Follow rules for collegial discussions and decision-making, track progress toward specific goals and
deadlines, and define individual roles as needed.
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C.
Pose questions that connect the ideas of several speakers and respond to others’ questions and
comments with relevant evidence, observations, and ideas.
D.
Acknowledge new information expressed by others, and, when warranted, qualify or justify their
own views in light of the evidence presented.
Conventions of Standard English
L.8.1. Demonstrate command of the conventions of standard English grammar and usage when writing or
speaking.
A. Explain the function of verbals (gerunds, participles, infinitives) in general and their function in particular
sentences.
B. Form and use verbs in the active and passive voice.
C. Form and use verbs in the indicative, imperative, interrogative, conditional, and subjunctive mood.
D. Recognize and correct inappropriate shifts in verb voice and mood.
L.8.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and
spelling when writing.
A. Use punctuation (comma, ellipsis, dash) to indicate a pause or break.
B. Use an ellipsis to indicate an omission.
C. Spell correctly.
L.8.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.
A.Use verbs in the active and passive voice and in the conditional and subjunctive mood to achieve
particular effects (e.g., emphasizing the actor or the action; expressing uncertainty or describing a state
contrary to fact).
L.8.4. Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on
grade 8 reading and content, choosing flexibly from a range of strategies.
A. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a
sentence) as a clue to the meaning of a word or phrase.
B. Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a word
(e.g., precede, recede, secede).
C. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the
pronunciation of a word or determine or clarify its precise meaning or its part of speech.
D. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred
meaning in context or in a dictionary).
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L.8.5. Demonstrate understanding of figurative language, word relationships, and nuances in word
meanings.
A. Interpret figures of speech (e.g. verbal irony, puns) in context.
B. Use the relationship between particular words to better understand each of the words.
C. Distinguish among the connotations (associations) of words with similar denotations (definitions) (e.g.,
bullheaded, willful, firm, persistent, resolute).
L.8.6. Acquire and use accurately grade-appropriate general academic and domain-specific words and
phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or
expression.

New Jersey Student Learning Standards for 21st Century Life and Careers
CRP2. Apply appropriate academic and technical skills.
CRP4. Communicate clearly and effectively and with reason.
CRP6. Demonstrate creativity and innovation.
CRP7. Employ valid and reliable research strategies.
CRP12. Work productively in teams while using cultural global competence.

New Jersey Core Curriculum Content Standards for Technology
8.1 All students will use digital tools to access, manage, evaluate, and synthesize information in order to solve
problems individually and collaborate and to create and communicate knowledge.

Social Justice Standards
The social justice standards for this unit will be used to help students recognize their identity, diversity,
and justice in this world through various supplemental texts, resources, and discussions.
Identity:
Identity 5 ID.6-8.5 I know there are similarities and differences between my home culture and the other
environments and cultures I encounter, and I can be myself in a diversity of settings.
Diversity:
Diversity 6 DI.6-8.6 I interact with people who are similar to and different from me, and I show respect to all
people.
Diversity 7 DI.6-8.7 I can accurately and respectfully describe ways that people (including myself ) are similar
to and different from each other and others in their identity groups.
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Diversity 8 DI.6-8.8 I am curious and want to know more about other people’s histories and lived experiences,
and I ask questions respectfully and listen carefully and nonjudgmentally.
Diversity 9 DI.6-8.9 I know I am connected to other people and can relate to them even when we are
different or when we disagree.
Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have
been treated in the past, shapes their group identity and culture.
Justice 11 JU.6-8.11 I relate to people as individuals and not representatives of groups, and I can name some
common stereotypes I observe people using.
Diversity 7 DI.9-12.7 I have the language and knowledge to accurately and respectfully describe how people
(including myself) are both similar to and different from each other and others in their identity groups.
Diversity 9 DI.9-12.9 I relate to and build connections with other people by showing them empathy, respect
and understanding, regardless of our similarities or differences.
Diversity 10 DI.9-12.10 I understand that diversity includes the impact of unequal power relations on the
development of group identities and cultures.
Justice:
Justice 12 JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes,
speech, behaviors, practices and laws.
Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions
limit the rights and freedoms of people based on their identity groups.
Justice 14 JU.6-8.14 I know that all people (including myself) have certain advantages and disadvantages in
society based on who they are and where they were born.
Justice 15 JU.6-8.15 I know about some of the people, groups and events in social justice history and about
the beliefs and ideas that influenced them.
Justice 11 JU.9-12.11 I relate to all people as individuals rather than representatives of groups and can
identify stereotypes when I see or hear them.
Justice 12 JU.9-12.12 I can recognize, describe and distinguish unfairness and injustice at different levels of
society.
Justice 13 JU.9-12.13 I can explain the short and long-term impact of biased words and behaviors and unjust
practices, laws and institutions that limit the rights and freedoms of people based on their identity groups.
Justice 15 JU.9-12.15 I can identify figures, groups, events and a variety of strategies and philosophies
relevant to the history of social justice around the world.
Unit Enduring Understandings
● Effective readers use specific strategies (including rereading) to help them better understand and
deepen their comprehension.
● Effective readers bring various experiences and prior knowledge to make meaning from a text.
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● Poets often convey ideas indirectly.
Unit Essential Questions
● How can I read and reread a poem until I know how it works - why it looks the way it does on the
page, how each part makes sense with the whole poem, and how specific words and phrases in the
poem mean more than they would in another context?
○ How can I read and re-read a poem to understand not just the literal words on the page, but
what is symbolized or hinted at that points to more complex themes?
○ How can I use what I know about poets’ techniques and goals to analyze the many ways that a
poem works to get across complex ideas and emotions?
○ How can I read closely to analyze the voice of the speaker, thinking about how this affects the
messages of the poem?
● How do poets use different structures, sound techniques, and figurative language to communicate an
idea?
● How does the individual's schema influence the reader’s interpretation of the poem?
● How does the style and point of view of the poet affect the reader's understanding of the text?

Objectives
Students will be able to:
● Reread to make connections and determine the deeper meaning of the poem.
● Write multiple poetic forms.
● Identify symbolism.
● Analyze authorial craft.
● Argue connections between poetry and political, social, and cultural movements.
● Perform poetry.

Resources
● “For Some Slight I Can’t Quite Recall,” by Ross Gay
● “Bringing My Son to the Police Station to Be Fingerprinted,” by Shoshauna Shy
● “Spring is like a perhaps hand,” by ee cummings
● “We Real Cool: The Pool Players. Seven at the Golden Shovel”by Gwendolyn Brooks
● “Nikki-Rosa,” by Nikki Giovanni
● “Knock, Knock” by Daniel Beatty
● “If I Should Have a Daughter” by Sarah Kay
● “Hands” by Sarah Kay
● “What Teachers Make” by Taylor Mali
TCRWP Units of Study Books
Various other supplemental texts/resources
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Combined Unit: On Demand Reading and Writing
Content Area: Language Arts
Course & Grade Level: IRLA, Grade 8

Summary & Rationale
On demand writing and reading are regular and expected parts of school life. Timed settings present a
specific genre of reading and writing that must be discussed/practiced if students are to understand the
demands of immediacy and performance.

Recommended Pacing
20 days, approximately

New Jersey Student Learning State Standards for English Language Arts
Reading
RL.8.2. Determine a theme or central idea of a text and analyze its development over the course of the text,
including its relationship to the characters, setting, and plot; provide an objective summary of the text.
RL.8.4. Determine the meaning of words and phrases as they are used in a text, including figurative and
connotative meanings; analyze the impact of specific word choices on meaning and tone, including
analogies or allusions to other texts.
RL.8.5. Compare and contrast the structure of two or more texts and analyze how the differing structure of
each text contributes to its meaning and style.
RL.8.6. Analyze how differences in the points of view of the characters and the audience or reader (e.g.,
created through the use of dramatic irony) create such effects as suspense or humor.
RI.8.5. Analyze the structure an author uses to organize a specific paragraph in a text, including the role of
particular sentences, to develop and to refine a key concept.
RI.8.6. Determine an author’s point of view or purpose in a text and analyze how the author acknowledges
and responds to conflicting evidence or viewpoints.
RI.8.8. Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is
sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.
Writing
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W.8.1. Write arguments to support claims with clear reasons and relevant evidence.
A.
Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing claims, and
organize the reasons and evidence logically.
B.
Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and
demonstrating an understanding of the topic or text.
C.
Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s),
counterclaims, reasons, and evidence.
D.

Establish and maintain a formal style.

E.

Provide a concluding statement or section that follows from and supports the argument presented.

W.8.2. Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information
through the selection, organization, and analysis of relevant content.
A.
Introduce a topic and organize ideas, concepts, and information, using text structures (e.g.,
definition, classification, comparison/contrast, cause/effect, etc.) and text features (e.g., headings, graphics,
and multimedia).
B.
Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or other
information and examples.
C.
Use appropriate and varied transitions to create cohesion and clarify the relationships among ideas
and concepts.
D.

Use precise language and domain-specific vocabulary to inform about or explain the topic.

E.

Establish and maintain a formal style/academic style, approach, and form.

F.
Provide a concluding statement or section that follows from and supports the information or
explanation presented.
Conventions of Standard English
NJSLSA.L1. Demonstrate command of the conventions of standard English grammar and usage when writing
or speaking.
NJSLSA.L2. Demonstrate command of the conventions of standard English capitalization, punctuation, and
spelling when writing.
Knowledge of Language
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NJSLSA.L3. Apply knowledge of language to understand how language functions in different contexts, to
make effective choices for meaning or style, and to comprehend more fully when reading or listening.
Vocabulary Acquisition and Use
NJSLSA.L4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using
context clues, analyzing meaningful word parts, and consulting general and specialized reference materials,
as appropriate.
NJSLSA.L5. Demonstrate understanding of word relationships and nuances in word meanings.
NJSLSA.L6. Acquire and use accurately a range of general academic and domain-specific words and phrases
sufficient for reading, writing, speaking, and listening at the college and career readiness level; demonstrate
independence in gathering vocabulary knowledge when encountering an unknown term important to
comprehension or expression.

New Jersey Student Learning Standards for 21st Century Life and Careers
●
●
●
●
●
●

CRP2. Apply appropriate academic and technical skills.
CRP4. Communicate clearly and effectively and with reason.
CRP6. Demonstrate creativity and innovation.
CRP7. Employ valid and reliable research strategies.
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.
CRP12. Work productively in teams while using cultural global competence.

New Jersey Student Learning Standards for Technology
8.1 All students will use digital tools to access, manage, evaluate, and synthesize information in order to
solve problems individually and collaborate and to create and communicate knowledge.
● On demand performance settings for reading and writing are used by local, state, and national
agencies to assess student growth, school success, and school districts' delivery and interpretation of
curriculum.
● On demand performance settings for reading and writing represent a particular genre of reading and
writing, significantly different from the daily reading and writing practiced in workshops.
● Participation in daily reading and writing workshops is the most important predictor of success in the
real world, on demand settings.
● Standardized test question formats differ significantly from classroom question formats, for those
students that participate.
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Social Justice Standards
The social justice standards for this unit will be used to help students recognize their identity, diversity, and justice in
this world through various supplemental texts, resources, and discussions.
Identity:
ID.6-8.2 I know about my family history and culture and how I am connected to the collective history and culture of
other people in my identity groups.
ID.6-8.3 I know that overlapping identities combine to make me who I am and that none of my group identities on
their own fully defines me or any other person.
ID.6-8.5 I know there are similarities and differences between my home culture and the other environments and
cultures I encounter, and I can be myself in a diversity of settings.
ID.9-12.1 I have a positive view of myself, including an awareness of and comfort with my membership in multiple
groups in society.
ID.9-12.2 I know my family history and cultural background and can describe how my own identity is informed and
shaped by my membership in multiple identity groups.
ID.9-12.4 I express pride and confidence in my identity without perceiving or treating anyone else as inferior
ID.9-12.5 I recognize traits of the dominant culture, my home culture and other cultures, and I am conscious of how I
express my identity as I move between those spaces.
Diversity:
DI.6-8.7 I can accurately and respectfully describe ways that people (including myself ) are similar to and different
from each other and others in their identity groups
DI.6-8.8 I am curious and want to know more about other people’s histories and lived experiences, and I ask
questions respectfully and listen carefully and non-judgmentally
DI.6-8.9 I know I am connected to other people and can relate to them even when we are different or when we
disagree
DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the
past, shapes their group identity and culture
DI.9-12.7 I have the language and knowledge to accurately and respectfully describe how people (including myself )
are both similar to and different from each other and others in their identity groups
DI.9-12.8 I respectfully express curiosity about the history and lived experiences of others and exchange ideas and
beliefs in an open-minded way.
DI.9-12.10 I understand that diversity includes the impact of unequal power relations on the development of group
identities and cultures.
Justice:
JU.6-8.11 I relate to people as individuals and not representatives of groups, and I can name some common
stereotypes I observe people using.
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JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes, speech, behaviors,
practices and laws.
JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and
free-doms of people based on their identity groups.
JU.6-8.14 I know that all people (including myself ) have certain advantages and disadvantages in society based on
who they are and where they were born
JU.6-8.15 I know about some of the people, groups and events in social justice history and about the beliefs and ideas
that influenced them
JU.9-12.12 I can recognize, describe and distinguish unfairness and injustice at different levels of society.
JU.9-12.13 I can explain the short and long-term impact of biased words and behaviors and unjust prac-tices, laws
and institutions that limit the rights and freedoms of people based on their identity groups.
JU.9-12.14 I am aware of the advantages and disadvantages I have in society because of my membership in different
identity groups, and I know how this has affected my life.
JU.9-12.15 I can identify figures, groups, events and a variety of strategies and philosophies relevant to the history of
social justice around the world.
Unit Essential Questions

● What role do on demand performance settings play in assessing student/teacher performance?
● How can successful student performance in on demand settings be facilitated?

Suggested Objectives
Students will be able to:
● Identify the need for and occurrence of on demand reading and writing tasks.
● Compare and contrast on-demand environments versus school/classroom formats and use the
appropriate skills to be successful in each.
● Identify the qualities of good writing expressed in classroom writing workshops, on-demand settings
and real life scenarios.
● Respond to sample prompts, recognizing that the format, content, and specifics of their writing must
“match” the task set before them by the assessment itself.
● Use various writing rubrics (teacher-made, PARCC, TCRWP) to evaluate and score their own writing
and the writing of others.
● Make a plan for their timed writing, e.g., think and plan for five minutes, write for 30 minutes, read
and revise for five minutes.
● Use reading skills modeled and practiced all year to successfully answer open‐ended questions on the
reading portion of PARCC or other on-demand scenarios.

Resources
● Scored writing samples from NJDOE website
● Various other supplemental texts/resources
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TCRWP Units of Study Books
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